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Introduction

Since the early 1970's significant State and Federal legislative
initiativashavebeenastablishedinanattaxpttoduangethenannerin
which society views and serves persons with disabilities. Specifically,
these changes have been initiated through enactment of P.L. 94-142, the
Bducation of All Handicapped Children Act of 1975; P.L. 93-112, the
Rehabilitation Act of 1373; and P.IL. 98-524, the Carl D. Perkins Vocational
Education Act of 1984. These Acts, together with supplemental state
legislation, ensure the provision of interagency approaches to foster: (a)
su-cessful participaticr. of youth and young adults with disabilities in
educational and vocational training programs and (b) provision of employment
services to assist individuals with disabilities in acquiring employment,
atfainjngi:dependenoearxigainingaccsstothemmity.

Public ILaw 98-199, the Education of the Handicapped Act Amendments of
1983, Section 626 entitled, "Secondary Education and Transitional Services
for Handicapped Youth" authorized the funding of grants to state education
and other appropriate agencies to:

1. Strengthen and coordinate education, training, and related services

for handicapped youth to assist in the trancitional process to

postsecondary education, vocational training, campetitive employment,
contimuing education, or adult services; and

2. Stimilate the improvement and development of programs for secondary

education." (Public Iaw 98-199 - Dec. 2, 1983).

Public Iaw 98-199, Section 626, defines projects for the development of
transitional services for youth with disabilities to include demonstration




models, demographic studies, program evaluation, specially designed
vocational programs, research and development, and the initiation of
cooperative models between educational agencies and adult service agencies.

Since the passage of P.L. 98-199 in 1983, a strong initiative has been
developed across the Nation and in Virginia, including models focusing on
specified disability groups, degrees of severity of disability, and specific
service delivery plans. Many of these programs have focused on cooperation
between secondary special and vocational education and vocational

rehabilitative service agencies.

The Need for a Transitional Service Delivery System
Despite the increased emphasis on vocational training and transitional

services, the majority of youth with disabilities continue to pass through
their formative years without developing vocational, independent living and
social interaction skills. Unfortunately these skills are essential to
prepare them for a successful transition from school to the commmnity and
the work place. Young adults with disabilities face futures filled with
uncertainty when they leave the nation's public schools.

A survey of 1,000 Americans with disabilities conducted for the
President's Camnittee on Employment of the Handicapped by Harris and
Associates (1986) indicated that less than 25% of all working-aged
individuals with disabilities in the U.S. are employed full-time and an
additional 10% are employed part-time. The majority of those individuals,
with disabilities who work, it was noted, are underemployed or working at or

below minimm wage. Twenty percent of all adults with disabilities have

attended college as compared to 33% of adults without disabilities.




These estimates are supported by two follow-up studies of youth and
yong adults with disabilities who had either campleted or left the public
schools in the states of Vermont and Colorado. In the Vermont study 55% of
the 301 individuals with mild disabilities who composed the interviewed
sample were employed, but only 37% of these individuals were employed in
full-time jobs (Hasazi, Gordon, and Roe, 1985). Similar results were
reported in the Colorado follow-up study with 69% of the 234 respondents
with disabilities reporting that they worked but only 32% reporting that
they worked in full-time jobs (Mithaug, Horiuchi, and Fanning, 1985). In
both studies, significant mmbers of the employed group were in seasonal,
part-time or intermittent jobs earning marginal wages with most individuals
earning below minimm wage.

A statistical portrait emerges in both these studies that depicts a
high rate of unemployment and underemployment. Those individuals with
disabilities who do find work are involved in the secondary or marginal work
force wiere wages, job status, job security, and benefits are traditionally
low. In both studies, 64% of the respondents lived at home with their
parents—further suggesting a pattern of financial instability and family
dependence.

Additional issues related to the frequency of agency contact after exit
from secondary education emerged in both studies. In the Colorado Study,
63% ofme:&'émﬂents indicated that they had never used the services of
the vocational rehabilitation program and in the Vermont Study, 89% of the
interviewed sample reported no use of vocational rehabilitation services.
Instead of receiving assistance in job search or job placement activities
from the schoolss or other agencies such as vocational rehabilitation,




students in both studies indicated that they found their jobs through their
personal network (self, family, friends, and teachers). With 250,000 to
300,000 stidents with disabilities leaving the nation's public schools
mlly, it is not swrprising, based on these findings, that vocational
rehabilitation reparted that it successfully closes anly about 50,000 cases
per year for individuals under 20 years of age (Tindall, Gugerty, and
Dougherty, 1983). The results of these follow-up studies support the need
for public schools, vocational rehabilitation agencies and other adult
service providers to engage in systematic transition planning for students
with disabilitié before they leave the public schools.

Many facilities and services are available to young adults with
disabilities but few are ever accessed due to a lack of knowledge and a lack
of commmnication between school persomnel and adult service providers.
Programs vary, eligibility criteria vary, providers of service vary—all of
vhich contributes to a system which realizes its potential anly by chance.
In an attempt to address these problems the federal govermment has
undertaken new initiatives in this field through the passage of Public Iaw
98-199 and the articulation of public policy related to the expenditures of

these funds (Will, 1984).

Virginia has had major transitional service initiatives develop since
the passage of P.L. 98~199. Major initiatives include, hit are not limited
to the following:

1. IACC: The Interagency Coordinating Council on the Delivery of

Related Sexvices to Handicapped Children—-Ages Birth Through Twenty

One




2. The State System of Supportive Employment

3. RRIC: The Rehabilitation Research & Training Center at
Virginia Cammrmealth University has administered two
transitional service grants. Project TIE: Transition
into Employment; and EEP: The Education to Employment
Project.

4. Project PERT: The Postsecondary Bducation/Rehabilitation
‘ItansitimfortheMildlyMentallyRetardedammeIeamim
Disabled

5. VITAL: Virginia's Integrated Transition Approach Through
Leadership

6. Project PIACEMENT: Partnerships Linkiny Agencies Concerned with
Employment and Maximizing BEmployment Networks in Transitioning
Youth and Young Adults with Disabilities '

Virginia has taken a leadership role within the Nation in the
development of transitional services as a result of these initiatives. (For
further descriptions of these initiatives see Appendix B).

An analysis of the education, training ard employment data for Virginia
indicated that the Commormealth is faced with problems similar to those of
the nation as a whole.

In Virginia during the 1986-87 school year there were 101,977 students
(Virginia Department of Education, 1987) receiving special education, of
whid122,833mxe15yeazsofageorolder. In a repmrt submitted by the
Virginia Department of Education (1988) to the U. S. Department of Education
and Rehabilitative Services (OSERS) 4,625 students aged 16-21 years and
previously enrolled in special education programs were reported exiting the
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educational system during the 1986-87 school year (Table 1). Educators
subjectively estimated that the anticipated total postsecondary services
needed by all special education studants exiting secondary education
nunbered 8,500. An estimated total of 7,851 of these services are typically
considered transitional sexvices (i.e., services assisting youths with
disabilities to access employment, independence and community
participation). The infarmation provided in Table 2 illustrates the camplex
array of transitional services nseded for youth with disabilities to
progress into productive adult life. These figqures may be invalid due to
the subjective nature of the reporting, but they do represent the types of
transitional services needed. (For definitions of the services surveyed by
OSERS see Apperdix C)
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Exiting Virginia's Public

Disability Number Exited

in 1986-87

School Year
Mentally Retarded 1,320
Hard of Hearing 40
Deaf 40
Speech/Ianguage Impaired 105
Visually Handicapped 37
Seriously Emcticnally Disturbed 527
Orthopedically Impaired 28
Other Health Impaired 19
Specific learning Disabilities 2,474
Multihandicapped 35
Total 4,625




Table 2

Anticjpated Sexrvices Needed by Handicapped children and Youth, Aged 16 - 21
Years and Fxiting the BEducational System in Virginia During the School Year
1986-1987
Anticipated Estimated Total
. Services Services Needed
Counseling and Guidance 1,260
Evaluation of VR Potential 1,145
Physical and Mental Restoration 195
Vocational Training Services 1,531
Transitional Employment Services 760
Placement in Suitable Employment 1,335
Post~Employment Services 547
Transportation 370
Independent Living Services 357
Residential Services 83
Interpreter Services 39
Reader Sexvices 57
Technological Aids 117
Other Services 55
Total 7,851

Note: These anticipated services ‘were subjectively estimated by public

school personnel.
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IleB?theVIﬂLteamarﬁtbeiA&cmmisimedanacploratorystxﬂy

(Poole, Cook & defur, 1987) of transitional services in Virginia. Forty-

four key opinion leaders from 15 state agencies were interviewed regarding

the scope of transitional services, transitional service needs, and service

delivery and implementation. The key findings fram the "Status Study of

Transitional Services fax Cisabled Youth in Virginia" are as follows:

1.

2.

Transitional services are available, in same form, to all
disability groups. The mmber and range of services cppear to be
greater however, for disabled youth categorized as emoticnally
disturbed, nild and moderately retarded, or mild and moderately
learning disabled. This is largely because of the large mmbers of
youth in these categories that exit school every year.
Nevertheless, proportionately fewer services appear to be available
to other groups, especially youth with severe handicaps.

An alarming number of handicapped drop-outs and adjudicated youth
leave school every year in need of transitional services, hut
probably few receive them. These students "disappear" and "fall
through the cracks" of the sexrvice delivery system, because there
is no mechanism in place to follow up and to link them with service
providers after they leave school.

Disabled youth in rural areas apparently have a smaller array of
transitional services available and greater difficulty getting
access to them than their counterparts located in metropolitan

areas.
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4.

5.

6.

7.

The age at which transitional services start and finish for
disabled youth varies from one locality to the next as well as
between human service agencies. Though appropriate and necessary
in same instances, such variation may interfere with efforts to
develop a camprehensive transitional service plan for each disabled
youth and to coordinate services in a timely marmer.
Vocational/employment services such as vocational training, job
placement, and supported work were identified most frequently as
"important" services, but also among those services as
"inadequate." Also viewed as important but inadequate direct
services are coordination and case management services, and
services that help a disabled person live as independently as
possible in the commmity (e.g., transportation, mobility training,
housing, daily living skills training, attendant care, recreation,
and leisure skills training).

Althowh more resources (financial and staff) and better
coordination are needed to improve the quality and delivery of
transitional services in Virginia, many other factors should not be
overlocked that also seem to determine the success of services.
Such factors include, but are not limited to, commmity awareness
of transitional issues, knowledge of available services, attitudes
toward the disabled and their abilities, professional knowledge and
expertise, and commitment to the provision of transitional
services.

Cooperative agreements and establishment of a lead agency in the
provision of transitional services are two mechanisms that seem to

10
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imgrove the coordination and delivery of transitional services in
Virginia. Yetbothamusedmlysporadimllyarﬂirwsistently
acress the state, in part because of funding constraints,
bureaucratic inflexibility, "turf" protection, insufficient
resources, and levels of commitment of professionals involved in
transition plamning and in service delivery.
Imle&x:atimaganiesappeartobeﬁxemstappmpriateagencis
toasstmeleadmspmsibilityformfen'imdisabledywthto,am
initially connecting them with, providers of tramsitional services.
Similarly, the Department of Rehabilitative Services is probably in
thehaststrategicpositimtoammeleaiemhipincooﬁinatirg
thedevelopnmtofthelag—rargetra:sitianlplanaxﬂformlmg
sm'ethateadzdisabledymrulmceivaacmti:umofse:vica,as
needed, after leaving school.
Bcamlazypmgransmdxas?mjectm,iject\msr,ardeject
SMsharecmnmdnracteristicsthatpointthewaytoreducing
barriers to service delivery in Virginia. Especially important are
camitment fram leaders and staff, close interaction and rapport
bet:cempersmsarﬂagmciesinvolvedintheplamﬁ:gaxﬁdelivay
of services, establishment of an interagency system of
coo:dinatim,arddevelcpa\tofamedmﬁsnforsharimclimt
information and professional expertise between agencies. (p. iv)

1
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Comnittee (SSEAC) and the Virginia Council on Vocational Education (VCVE)
titled, "Survey to Identify Vocational Bducation Programs and Services for
Handicapped Students in the Public Schools of Virginia." The survey was
designed to provide information about vocational program and service
provision and ummet vocational preparation needs of students with
disabilities. It was sent to school division swperintendents, special
education supervisors, vocational education administrators, and 1local
special education and vocational education advisory groups. Seventy-six
percent (106) of Virginia's school districts responded.

Nearly every schocl division reporting indicated that students with
disabilities were receiving career development, vocational training and
vocational assessment. Most school divisions reported that they utilized
cooperative services fram wvocational rehabilitation. Four-out-of-five
students with disabilities were enrolled with nondisabled students. Ummet
needs were described as work related transportation services, supported work
services, job maintenance and work adjustment. The lack of transitional
services to assist students with disabilities to find employment was cited
as one barrier to employment. The SSEAC and VCVE made the following
recamendations to the Virginia Board of Education:

1. Establish joint in-service training programs for special and
vocational education teachers, supervisors, and administrators to
develop mutual understanding about students, programs, and services
to expand participation of the handicapped in vocational education
and enhance the quality of services provided.

2. Identify funds for truly imnovative programs and projects to serve
urmet. vocational needs of handicapped students.

12



3. Develop and provide support for a plan to expand transitional
services for handicapped students from school to work. (p. 7)
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Project Description

Trarsitioning youth with disabilities from school to adult life
requires that relevant commnity services be combined to address individual
needs in plaming, case management, service provision and follow-up.
Students with disabilities in Virginia frequently exit the educational
system withcut developing the skills necessary to pursue postsecondary
training and education, acquire employment, attain independence or access
camumity adult services., In many instances young acults with disabilities
are denied full advantage nf positsecondary services due to the lack of a
formal and organized case management system at either the state or local
level.

Project VAST is designed to provide a process wherein education,
rehabilitation and otiwr adult service agencies cooperatively coordinate
transitional plamning and services for youth and young adults with
disabilities and that these agencies collectively evaluate the effectiveness
of this statewide service delivery system.

The goal of Project VAST is to develop, implement and evaluate a model
at both state and local levels which ensures that students with disabilities
who move through Virginia's public school programs and into the cammmity
employment, independence and successful life adjustment through a formal
arganized case management system.

The immovative features of the project focus on:

1. Imteragency plannirny for service delivery related to transition

services among nine agencies at state amd local levels:

- The Divisions of Special Education, Vocational and Adult Education

14
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6.

within the Virginia Department of Bducation
- The Virginia Departmenc of Rehabilitative Services

= The Virginia Department of Mental Health, Mental Retardation
and Substance Abuse Services

- The Virginia Comunity College System
The State Council of Higher Education for Virginia

- 'meGavmxor'smploymexmand'nrainirgDeparment(whidm
administers the Job Training Partnership Act)

- The Virginia Department for the Visually Handicapped

- The Virginia Department for the Deaf and Hard of Hearing

- The Virginia Employment Cammission

The establistment of a State Interagency Transition Task Force
(SITT) composed of state and local agency representatives. The
purpose of the SIIT is to develop a transition process that
integratsanddevelopsczsemamgemntprocassesandprocedtm
among service providers.

The implementation and evaluation of the transition planning
process and service delivery procedures developed by the SITT at
the local level in twelve pilot sites

The provision of transitién plamning and services using the
cocmdinafadinteragencyprocedtmdevelopedbythesrrrformto
300ymthandyamgad1ﬁ.tsreprsentingallmtegori$of
disabilities

The development of a computerized transition resource information
system for the state which identifies services to meet the
transition needs of students with disabilities
'medevelopnentofacmplterizedtrac)dngandfollow-\m system

15
20

e
IAH



which will assist state agencies to track  individuals with
disabilities through the state's service delivery system and
provide follow-up information

The involvement of consumers and their parents, employers and human
service professicnals in the development and implementation of a
formal transition plaming process

The commitment by all cooperating agencies to the development and
implementation of formal interagency agreements which define agency
roles, service delivery camponents, and funding responsibilities
related to transition planning and case management services

The STIT includes state and local representatives from each of the

agencies participating in the project. The mission of the SITT is to

establish ways for youth with disabilities to move from school to
independent and productive adult lives. The primary responsibilities of the

task force are as follows:

l.

Develop interagency transition plaming and case management
procedures

Develop and refine the transition case management handbook

Monitor lucal implementation activities

Facilitate formal statewide interagency agreements relative to the

transition process

The Project Advi i

The project advisory comittee is ocomposed of members from

16
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subcamittees of the Virginia Board for Rights of the Disabled, employers, .

representatives of human service agencies, individuals with disabilities and
leaders of advocacy organizations.
'mmetinseamyearthecamitteeemimsismsrelatedtomject
VAST. TheAdvisoryOaunitteeisinvolvedinallaspectsofthepmject
including:
1. Reviewing the interagency trinsition procedures developed by the
SIIT
2. Reviewingprojectproductss:dxasthepmjectharﬂbook, training
package, participant tracking system and resource informaticn
system
3. Making recomendations related to the effectiveness of the
interagency transition procedures and transition information system
toﬂlepmjectstaff,menberscftlmsmwstateagency

The VAST Resource System

The VAST Resource System, developed at both state and demonstration
site 1levels, identifies resources relative to transitioning, agency
eligibility requirements, costs of services and availability of financial
aid. 'mesoftwaresystanisdsignedforuseonms-mSmicmcmmar
systems, by special educators, guidance persomnel, rehabilitation persomnel,
consumers and parents.

The VAST Tracking System
'nerASITTaddngsystemisaninteragencyclientm:ackingsoftwam

17
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system which assists direct service providers to commmicate about murtual

clients using microcomputers and telecommmnications. Project VAST is

developing the system to demonstrate its usefulness and to collect project

evaluation information. The software system runs on MS-DOS microcomputers.
The VAST Tracking system performs the following:

1.
2.
3.
4,

5.

Provides background information on participants .
Records transition programs, including agency service commitments
Tracks individuals' cutcomes

Records interagency case management procedures

Tracks service provision and costs of sexvices

18 L3 DY
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supervising interagency transitiomal service procedures at the local level.
Eadxlmisompﬂsedofrepmamatimofmeaganiesparticipatmgin
the project and project staff members. All local teams are provided in-
service training on interagency cooperation, team building, transitional
sewicecaneptsaxﬁﬂ}especificmof Project VAST. A formal
assesspent of young adult transition needs, agencies' resources ard barriers
toeffectiveasemnagemntiscadxctedineadxm'rr.

Each LIIT has a chairperson, usually an education representative. The
LITT chair arranges meetings and files reports with the project office. The
IITfn‘eetsatleastbaiceayeartodisamm;stoinpmveintezagercy
coordination of services, and special participant cases.

memmxitozsaruevaluatesparticipants'prograswithinthe
detuxstratimsitetoensxmethattheﬁnlmmeofservicsisprwidedto
meet the needs of the participants. The LITT structime ensures that
postsecaﬂazyplamd:gisaomsidexatimmrirgsewﬂaxysdwolpmgrams.

The LITT is responsible for:

1. Participant selection

2. Reviewing information on new participants

3. Candidate and parent orientation

4. CQlient tracking

5. Service coordination and implementation

19




6. Monitaoring the progress of participants
7. Reporting and sharing information about the progress of
participants within the LITT and with the project office
8. Follow-up of project participants
9. Ildentification of problems and best practices in
interagency transitional service provision.

LITT Member Identification

The agencies participating in Project VAST appoint at least one
representative in each demonstration site to serve as a LITT member. Each
agency representative is provided with information on the purpose of the
project, their responsibilities as a team member, the mmber of participants
to be served, and the expected duration of their involvement with the
project. I.I'rrreprwentativ&sarelexpectedtohavetheexpertiseam
availability of time to participate in the project and the authority to
camit their agencies' services and resources.

LIIT Training

Project VAST is respansible for coordinating and providing all LITT
training. A training package is developed, utilized and revised as needed
to provide consistent, quality training to all LITT members. The State
nmeragacymnsiﬁmhskFome(srrI)mﬂuxeProjectVAsrAdvisory
Comnittee are responsible for reviewing the training package and advising
project staff on modifications in the training material. LITT members are
trained in local or regianal workshops that are sponsored with project
funds. At least one local level representative from each agency is trained

20
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in the Project VAST model. ‘
Aminimmofcmrepr&sentativefzmu\elomlspecialedtmtim
advisory board, wlnisalsoapamxtofadﬁldwith:disability, is
requested to participate in the project workshops. The inclusion of parents
inthepmjecttzainin;belpstomﬂxeirimolvenerﬁmthedevelopmm
of the Project VAST model and builds parent-professional relationships.
Dimtsmimpmnlthatmybe-ixmlvedvithﬂnpmjectamimited
to attend the in-service training. The Project VAST staf? notifies LITT
menbers of the training event, schedule and location.
Project VAST training includes the following components:
1. Team building activities and strategies for interagency
coordination
2. Presentations on each local participating agency's
mission, services, resources, ard procedures .
3. Assessments of local resoxrces related to interagency transitioning

4. A presentation on the need for transitional services

5. Pmsentatimsmthemtamgmcytramitianlpmce&mdeveloped
by the STIT.

6. Fresentations on the VAST Tracking System and the VAST
Transition Resource System.

7. Development of initial agreements regarding the provision
of agency services, including assessment services.

8. Development of the monitoring process and the reporting formet to
be used by the LITT

9. 'meuseofcasesmdisarximleplayingtoe:q:loreﬂ\e
interagencypmoss&softransitimplamin;arﬂservioe
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10.

implementation.
Forward plamning of schedules for participant selection,
oriencation meetings and semiarmua’. LITT meetings.

Participant Identificati i Selecti

The special education representative on each LITT is responsible for

campiling basic information on 20 candidates for project participation

i 1.
2.

3.

according to the following criteria:

Participants are one to three years from high school campletion.
Ages range from 15 to 21 years of age.

Functioning abilities are representative of all levels of severity
of disability.

At least ane drop-out is included.

Priority is given to candidates who are not presently served by
other transition projects or programs.

Includes at least one student with a disability who is not enrolled
in special education programs.

Equal representation from all disability groups (i.e. mental
retardation, hearing impairments, speech impaimments, visual
impairments, emotional disabilities, orthopedic impairments,
specific learning disabilities, multiple disabilities, and deaf-
blindness) and other health impaired

Equal representation according to sex, race and socioeconamic
background

At least one candidate will be selected for utilization of each

participating agencies services.



The special education director is respansible for submitting the basic
information about the candidates to the IITT. The IITT reviews the
cardidates that have been identified for the project and selects 15
participants and five ranked altermates (following the identification
gui.delhm)toermollintheprojectea&year.

ﬁnlm,vmmidamifyixgparticjpamsforthepmjectisuszauy
camposed of at least the following members:

1. Special education representatives

2. Vocational education representatives

3. The Department of Rehabilitative Services representative

4. The Project VAST transition resource specialist or project

coordinator

Participant/p s i tmen

'Bn@xﬂidatesfcr?rojectmsrammtiﬁedoftheirselectimﬂmm
aletterserttoﬂeirparat(s)orlegalgmmiam(s)ﬁunthelocalsd:ml
division. The letter contains information about Project VAST, the possible
bmefitstbeparticipantsmnreceiveardﬂninportameofparmt/guardian
involvement. Wm&andidat&saxﬂtheirparmtsdnosemttoparticipatein
the project, the alternates are then notified in the same marmer. Once a
candidate and his/her parent(s) or guardian(s) agree to participate in the
project, they are requeste 0 sign a parental consent and release of
infornatimfomthatallwssdxoolreoordstobeshamdwiththeagencis
that may provide services to the youth.




. Anixﬂividnltrarsitimteamisdsignedtomeetthemiquetransitim

medsofayu;tﬂlwimadisability. Eadxtrarsitimteamiscmposedofﬂxe
‘youth, the youth's parent(s) or guardian(s), and those human service
pmofasiaalsmocznprwideplammcrmtservmstoasszstthe
f"ywminthetxansxtimpmoas Fach transition team is designed by the
s+ LTTT. mmitimteamsareusuallycmposedofduectserncepersamel
Masrehabilitatimcanselors,specialedmtimteadxersordepartmem
: chairs, vocational education teachers, commumnity service board (CSB) case
,A managers, vision instructors, commmity college special services counselors,
and Virginia Employment Camnission (VEC) job intexviewers.
'metransitimteamisanadvisorybcdyardcamntnmﬁateﬂ:atany

Atrarsitlmteamis;xscnptlveaxﬂdevelmrtalinlts camposition.
Itim:hﬁesthoseprof&siaalsv&wseagacmmpxwmtmrmmto
meetﬂ:etmmitiaalmedsofﬂmeirﬂivimal. The membership on the

trarsitimteamahargaasagemieswtncanservethei:ﬂivichnlamadded

mitimtewnswtmamtiaalobjecuvexsbelmstablishedforme
Imd:.vidualaniw:.thm six months of anticipated job placement. Virginia
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participant's achievement and maintenance of established goals. Timeframes
and agency responsibilities for follow-up services are planned. The
trarsitimteanalsopmjectsﬂ)eanticipatedclommofitssewicetothe
mrtldm. t.
The Written T ition E

Atramitimp:ogmisdwelopedbythetransitimteamforeadu
participant. 'meteamd:airhasthemspmsibilityofwritirgthe
tzansittmpmgmamixan'in;thatallteammmbersmoeiveacopy. The
tzarsitimprog:amisprscriptiveandisdsignedtomeetﬁ:etmique
transitional needs of each individual served through the project. It
hnlnﬂesaploymaxt,ﬁdepaﬁanearﬂcmmityparticipatimqoalsam
dbjectives based on the developmental needs of the individual. Transition
programs are written so that each objective has an estimated date for
campletion. The transition program includes the names of the professionals
on the transition team and identifies the team chair. The transition
programidmtifiaﬂnaganyﬂntismibleforprcvidirgeaduservice
or resource ard the source of funds. When a duplication of services exists
among the agencies, thet:arsitimteamnegotiataswhirhagawis
responsible for providing and paying for the service. Every effort is made
at the local level to share the provision of services and resources.

The transition program is reviewed (with possible revisions) at least
aceayearardmtegratedi:moctheragacyplarswmappropriate(ie:
IEP, IWRP).

Thetransitimteamdlairnmxitozsparticipant'spmgrwstoensum
that the services outlined in the transition program are received. Each
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transition team member serves as an informal advocate for the participant.
The agencies represented on the transition team are responsible for
providing the services and resources agreed upon in the transition program.
Each Project VAST participant is involved in the development of the
transition program and is expected to follow throush with the program as
agreed upon. The individual has the right to discontimue participation in
Project VAST but the transition team has the responsibility, to a reascnable
extent, to encourage and assist the project participant in achieving his/her
goals. ’

Monjtoring/Client Tracki

Monitoring is conducted semianmually to determine if the individual is
Frogressing according to the dbjectives outlined in the transition program
and to determine if each agency is providing the services and resocurces that
it has agreed to. A review is conducted at least ance a year to determine
if the transition program cantimes to be appropriate.

Project Reports

The LITT is responsible for collecting and submitting reports to the
Project: VAST staff using The VAST Tracking System. Each LITT submits
standardized reports to the Project VAST office twice a year. Each locality
(project demonstration site) determines what additional information it will
collect and the methods for collection. The Project VAST staff campiles the
information, analyzes it and sends the aggregate results to all LITT and
SITT members.

The VAST Tracking system identifies individual participants' progress
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toward their goals, achievements and what transition related needs are not
being met. 'Ihettaddxgsystanimlmesagencyservicstobedelivered,
types of services rendered, the duration of services, costs of services,
paymatsfortheservices,arﬂanyrwservicasﬂxatamcreatedasamﬂt
of the transition team process.

1ead Mgency Transfer

The transfer of lead agency responsibility is plamned for at least six
mmpriortoaparticipatj:gymthcmpletingorleavirgasdml
program. The actual date forthetzansferofleadagencyrspasibilityis
determined by the transition team. The transition team determines when the

tracking information, regarding the participents they have served, for the
duration of Project VAST. The feedback received fram the VAST Tracking
systenservsasamechanismtoaiddevelqmentofbstpractic&sin
transitional services.

are first negotiated at the direct service level. Problem solving and

mgotiatiminitiallyocmrintheLITramimemoftheHTrmyusethe
assistameofﬂsepmjectstaffifnecessary. Problems that camnot be
solvedatﬂaedirectsendcelevelaremfenedtothelomlspervisozsor
managers of the agencies involved in the problem. Again, Project VAST staff

may provide assistance in the problem-solving process. Situations that




camnot be resolved at the local level are referred via the project staff to
the SITT. The STIT is respansible for final resolution of the problem and
SITIT members may include state agency administrators in the process.
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Under the authority of the Constitution and laws of Virginia and
requlations of the Board of Education, the Department of Education shall
provide leadership and supervision in the administration of a system of
quality education appropriate to the needs of individual students.

Special Bducati
Missjon

The Department of Special Education provides a free and appropriate
public education to the children and youth of Virginia for ages 2 through 21
who have intellectual, emotional or physical problems.

Eligibilil

Article VIII, Section 1, of the Virginia Constitution delineates the
General Assembly's respansibility for education as follows: ", ..shall
provide for a svstem of free public elementary and secondary schools for all
children of school age throughout the Cammorwealth..." Chapter 13, Article
2, Section 22.1-214 of the Code of Virginia states: "The Board of Education
shall prepare and supervise the implementation by each school division of a
program of special education designed to educate and train handicapped
children..." Section 22.1-7 of the Code of Virginia addresses the
educational responsibility for children and youth in residence or in custody
of state agencies. "Each state board, agency, and institution having
children in residence or in custody shall provide education and training to
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such children which is at least camparable to that which weuld be provided
tosudldxildmninthepublicsdxoolsystem." Further, the Code of
Virginiapzwidesﬂatallharﬂiappedpexsas from ages two to twenty-one,
inclusive, residing in the Comcrwealth of Virginia are identifieq,
evaluated, and have available a free and appropriate public education. The
prwisicnssetforthintmseregulaticns apply to all public and private
sdmlsadagaciesinﬁaecmwlthmidiprwidespecialedmatimarﬂ
related services to handicapped children and youth.

Aha.rxiicappeddxildisadxildwhohasanintellecmal, emotional or
physical problem and who requires special education and related services.
Handicapping conditions are specified in state and federal regulations as
follows:

1. Preschool handicapped

2. Hard of hearing

3. Deaf; deaf-blind

4. Speech or language impaired

5. Mentally retarded

6. Multi-handicapped

7. Orthopedically impaired

8. Specific learning disabled

9. Visually handicapped
10. Other health impaired

11. Seriocusly emotionally disturbed
12. Autistic
13. Severely and profoundly hardicapped




Ihelawregﬁresﬁaatafreeamrcpriatewblicedtmtimbepmvided
forallida'mifialhardiappeddﬁldxenarﬂyamhinVirginia,agesz-ZI
inclusive. A free appropriate public education means free special education
of a handicapped child.

The Department of Bducation directs and supervises the development ard
inplwtatimofe&mtimarﬂmlatedservicesforhmdi@ap;edsuﬁmtsin
uxecmnumalthbydjrecuyorirdirectlyprwidjngﬂmefonwmgservica:

1.

10.

Disbursi:gallstateardfedemlfmdsapprcpriatedtothe
Department of Education to support the provision of educational and
related services for handicapped children and youth

Identityingallhamicappaddﬁldrmamywthfrmbirthtoagen
who need special education and related services

Infomingthecummityoftherightsofharﬂiwppedpersms (2
through 21, inclusive) to a free appropriate public education

Informing the commmity that special education and related services
are available, whether locally or in ancther appropriate setting

Establishing screening procedures for receiving and reviewing
referralsfordxildxmardyouﬁndmmaybeharﬂi@amed

Evaluating all children of having handicapping
condition(s) who are in need of special education and related

Informing parents, in language they can understand, and obtain
written consent for a child who is evaluated

Conducting evaluations in the following four areas before
handicapped condition is determined and/or appropriate educational
placement is considered: medical, educational, sociocultural, and
psychological

Ehsmndmthatevaluatimsarecad;ctedbytraimdarﬂqualified
prufessionals

Providing information to parents of suspected or identified
handicapped children regarding their rights
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11. Developing an Individualized Education Plan (IEP; which identifies
special education and relatec services appropriace to a child's
needs

12, vaidinjmllrangeofedxmtimalardmlatedsewicsdesigned
tomeeteachlmdicameddﬁld'smedsatmcosttotheparent
(see list of related services below)

13. Providing or paying for transportation

4. Providing non-academic services and extracurricular activities with
non-handicapped students to the greatest extent possible

15. Bducating the handicapped child, as much as possible, with students
who are not handicapped ' ’

16. Establ - and saf law
Bt ishing implementing procedural eguards required by

Related Sexvices are defined in Virginia and federal requlations as
transportation and developmental, corrective and other supportive services
midaamnecessazytohelpaharﬂicappeddxildbemﬁtfranspecial
education. Some examples of related services are:

1. Psychological services

2. Counseling

3. School social work services

4. Fhysical or occupational therapy

5. Parent counseling

6. Otherprogramdetemmedmwssa:yforaharﬂimppeddxildto

benefit from special education including:
a. Vocational assessment

b. Work experience/work co-op programs
C. Prevocational education

d. Work adjustment

e. Supported employment
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The mission of the State Board of Vocational BEducation is to ensure
that the vocational education needs of all youth and adults in Virginia are
consistent with the needs of the workplace.

Gals

Consistent with the needs of the workplace and with individual
aptitudes, interests, and educational needs youth and adults in Virginia

will:

1.

Develop an awareness of employment or self-employment opportunities
and requirements for making career choices
and for determining their educational programs
Acquire the campetencies needed for employment or self-employment
in occupations of their choice and for which
there are employment opportunities
Acquire the competencies needed for consumer use of goods
and services for home and family living and for personal
needs
Develop campetencies needed for a successful transition
from school to work with emphasis on leadership skills,
the American private enterprise system, responsible
citizenship and personal employability skills
Benefit from programs improved and updated through a
caprehensive, coordinated vocational education delivery
system
36
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effectively use public and private resources.

Eligibility
Voatiauledvztimismdeavailabletoallsuﬂmtswiahhqto
enroll in vocational sducation classes.

Special Programg Eligibility

The termm handicapped, when applied to indivicuals, means individuals
wtbammtanymtarded,hazdofhearirg,deaf,speedmimanad,visnuy
handicapped, seriocusly exctionally disturbed, orthopedically impaired, other
health impaired persons, or persons with specific learning disabilities, who
byraasmﬂxereofreqnmspecialedxmtimmﬁmlatedsewicw,amm
because of their handicapping condition:

1. Chrmtswcaedinthemg\narvomtimaledtmtionpmgmmwitln:t

special assistance

2. Requimamdifiedmtimale&mtimpmqram

In Virginia, handicapped students are identified through special
education. Vtmahardicappedstudmtisenmuedinmticmledlmtim,
johtphmﬁugbebmmmtiunle&mtimarﬂspeciale&mtimmsttake
place.

Services
Vocational education programs may include:
1. Agricultural Education
2. Business Bducation
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3. Health Occupations Education

4. Hoame Econamics Education

5. Technology Education

6. Trade and Industrial Education

7. Special Programs

Instmctiaalpmgraminvocatimaledugatimwhidxdomtfitinto
thecategozyofregularofferirgsammferredtoas"specialprograns."
These programs are designed specifically to meet the needs of students who
for a . dety of reasons cammot succeed in a regular vocational program
without special services and assistance. Special vocational programs offer
students with disabilities opportunities to meet realistic goals. Where
otheraspectsofedtmtimnaymlyminfomeﬂmemgativethm:ghrepeated
failmas,theprinaryp\nposeofvocatimlspecialpmgransistohelp
develop the skills, knowledge, and attitudes that special needs students
require to make them employable and/or capable of seeking further education

Each vocational special program shall contribute to preparation for
optimm employment of each student. This includes development of
cbjectives for students based on their interests, abilities, achievement
level, intelligence, aptitudes and special needs. The same quality and
variety of course offerings, instruction, and employme.t made available to
regular students must be made accessible to students enrolled in special
vocational programs. These students shall have every opportunity to develcp
to their full educational and/or employment potential.

Note: To determine if a special education student should be enrolled
in a regular vocational education class (mainstream) vs. speci.l program,
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Planning needs to take place within the Individual Bducation Program (IEP)

plamning process. Those involved in the IEP planning process for vocational ‘
education should include regular IEP members and a representative of the
vocational education department in the local school system.
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The purpose of adult education is to provide for the educational needs
of the undereducated adults in Virginia and to expand the services of the
public school system and persomnel to the entire commmnity. Adult education
provides programs that will enable adults to contimue their education to at
least the level of campletion of secondary school, thus making available the
means to secure training which will enable them to became more employable,
productive, and respansible citizens.

Eliqibilit
To be eligible for adult education programs, the following criteria are
required:
1. Thirty day residency in Virginia
2. Minimm age of 17, lacking campletion of the 8th grade amd
functioning below the 12th grade level, or 16 year old out-of-
school youth

Sexvices
Adult education programs include the following:

eral Education Developme (GED) instructional program is
ignedforpersasmoforvariedreasas,didmtcmplete
requirements for high school graduation. The program provides an
opportunity for recognition of educational develogment for those
individuals since they withdrew from school.

1.

2. Adult pasic Pducatjon (ABE) is a special program geared to meet the
needs of adults who have less than a ninth grade education, who have
trauble holding or finding a job because of limited education, or who
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2 mmiupzmﬂnirbasicsldllsofreadi:g,writirg,mglish,

3. H i

4.

; 5.
6.

7.

8. Adult literacy actjvities include GED on television, cooperative
education programs, in plant education programs, support for literacy
councils, Adult Basic Education, Project Literacy United States (PILUS),
staff development for Adult Basic Education teachers and adult resource
centters.

Contact the local school district administrative office and request a
listing of the “ult education classes being offered by the local schools.
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The Virginia Department of Rehabilitative Services is the agency of
Virginia state government that offers assist>wce to persons with physical,
mental and emotional disabilities in order that they may became self-
supporting and as indeperdent as possible. Through the provision of
caprehensive vocational rehabilitative services, persons with disabilities
are appropriately prepared for suitable jobs and placed in qainful
employmernt.

Eligibilit

For a person to be declared eligible for services, the Department of
Rehabilitative Sexrvices must determine that a physical or mental disability
does exist, that a vocational handicap has resulted due to the disability
and there is a reasomable expectation that vocational rehabilitation
services may benefit the individual in terms of employment.

General Services

Tne Department of Rehabilitative Services (DRS) provides a
carprehensive program of vocational rehabilitative services tailored to the
individual needs of every disabled person it serves. The service delivery
program is designed primarily around employment objectives but includes
assistance in all related rehabilitative areas, such as housing,
transportation and envirormental accessibility.

Vol ae
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Depending on individual needs, e or mre of the following general
services is available in the rehabilitative process:

ALY S LCC 22,4

the ext:ent ofdisab V‘ . for improvement

1 me 2 - such as medical,
sugi:zlaxﬂhcspitalcuetoredweapersm'sdisability*

Mmmﬁethemmdgeardsldusmxy
forammpriateaploymmt,asmllasmﬂ:adjustmnttmim:g*

9. Qocupstjonal licenses, tools, equipment, stocks and supplies#

10. Swupported emplovment services to assist in job placement, job site
training and follow~through

11. Other goods and services necessary toward cbtaining employment
12. :l@_pjmmggtoasistanixﬂivminseamimsﬁtable
employment

13. thoassmetmtpredeteminedobjectimhave
been satisfactorily achieved .

*NOTE: mceithasbemdeteminedthatperscmnaybeginthe
rehak;ﬂitatimpmcss,ﬂeymybeashedtostmthecostofﬂ:eservics.
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In addition to the general services previously listed, recipients may
benefit from those listed below.

1. Vixginia Spinal cord Injury Svstem: This comprehensive program is
available to all Virginians with traumatic spinal cord injuries and
5 is designed to begin iwmediately after an injury occurs (but not
limited to this timeframe) and extends through the campletion of
5 the rehabilitative process. Services provided include medical and
. psychological treatment, occupational and physical therapy, patient
and family education, individual and group counseling, vocational
are drivers training, equipment evaluation,academic educatic~ and
- recreational programs. The Virginia Spinal Cord Imjury Sy scem,
x located at Woodrow Wilson Rehabilitation Center in Fishersville, is
) a cooperative effort of IRS, the University of Virginia Medical
N Center (Charlottesville), the Medical OCollege of Virginia
) (Rictmond) and the Eastern Virginia Medical "Authority/Norfolk
General Hospital.

for the Deaf and Hes red: For Virginians who
ar have hearing disabilities, provides specialized
programs designed to meet their specific needs. A full range of
rehabilitative services is available by means of trained counselors
geographically located throughout the Cammorsealth for the deaf and
. at Woodrow Wilson Rehabilitation Cemter. These professionals are

skilled in working with the deaf and hearing impaired and are
fluent in American sign language.

3. Head Trauma Program: The Bead Trauma Program, located at Woodrow
Wilson Rehabilitation Center in Fishersville, serves individuals
who have been disabled due to traumatic brain injuries.
Participants in the program are retrained to function to their
maximm ability and are not necessarily required to possess
vocational potential. However, employment is encouraged and often
attained for those who are capable. Comprised of a team of
professionals, the program staff members utilize modern technology
and an intensive one-to-cne approach in their rehabilitative
training. Enrollment in this program is limited.

2.

—q'ple -

deaf

APt
e

of persons with disabilities. These professionals design and
modify equipment, as well as work sites, in order to enhance
individual mobility and levels of commmication to the fullest
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extent possible. When feasible, on-location sexrvices may be
provided through DRS's Mobile Rehabilitation Engineering Unit.

Wilsos Rehabilitation enter: The Woodrow Wilson
Rehabilitation Center (WWRC) is a public, nonprofit facility that
provides comprehensive rehabilitative services on a residential or
outpatient basis to persons with physical, mental and or emotional
disabilities. The Cemter, which is a divisi of the Virginia
Department of Rehabilitative Services, offers a wide variety of
programs ranging from intensive medical rehabilitation to carplete
vocational training. WWRC is located in Fishersville,Virginia.
The following services are provided at WWRC:

a. Counseling and psychological services-~The

cammumnity level. To encourage the highest standards of mental
health and well-being, individuals are referred to WWRC's
Psychological Services for evaluation or treatment.
Neurcpsychological, peychiatric and educatiomal evaluations,
psychotherapy and individual and group counseling are offered.
Personal management programs are prescribed for those who need
highly-structured plans to reach their goals successfully.

Medical specialties, including physical, neurclogy, internal
medicine, pediatrics and psychiatry. . ‘
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C.

f.

k.

1.

Rehabilitation Musing services are provided 24 hours a day in
the hospital unit. 1In cases where future independence in
daily 1living activities is unlikely, individuals are
instructed in how to manage a personal attendant.

Hiysical Therapy sessions are exercises, weight-lifting and
other techniques are used to build stremgth, coordination and
stamina.

focuses on the development of skills for

Qcaupational Therapy
daily living. such as feeding, dressing, shopping, preparing
meals, managing personal hygiene and doing laundry.

Commmnication Services staff includes a certified audiologist
and speech pathologists who diagnose and treat speech and
hearing problems.

; 7. v (o PEL A3 HACAPTivVe FECRIIDment Specla
professionals design and develop ices which it easier
for persons to commmicate and carry out daily living
activities. They also modify job sites, when necessary. A
mobile rehabilitation engineering unit is available.

Quipatient evaluations, therapy, treatment, and mobile visits
are available on an outpatient basis.

offers a specialized training to ‘persans

Head Trauma Program
with this disability.

Spiral Cord 2 Jystem provides educational
programs dealing with psychosocial concerns, sexuality, and
employment opportunities for persons with spinal cord injuries.

2] ependent Living provides peer counseling and

training for persons who have disabilities and want to
live more independently. This service is available on campus
or in the commmity. .

Pre~Vocational Services include evaluation and vocaticnal
plamning services and a work adjustment progran. The
evaluation and vocational planning services offer work samples,
intelligence and achievement tests and medical evaluations to
make recommendations for appropriate job training programs. A
work adjustment program teaches work, personal and social
behaviors needed for vocational training or job placement.
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n. Yocatiomal Training is offered in 18 occupational fields,
representing 51 different jobs. -

o.mm__minimimh;dsamdanicsuﬁypmgrms,adriver
education program, a job seeking skills training and student
internships.

Intake Procesg
To receive services from Department of Rehabilitative Services, the
following intake process mist be campleted:

1.

4.

RS must be provided, by mail or telephone, the individual's name,
address, zip code and telephone mumber.

The rehabilitation counselor will establish an appointment at his
office or some rehabilitation other place convenient to the
individual.
Ifthei:ﬂividualismlabletokeeptheamoinment,hemstmtify
the counselor as soon as possible so ancther appointment may be
schecduled.

If the individual is a minor, he is to be accampanied to the
irterview by a parent or legal guardian.
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The mission of the Department of Mental Health, Mental Retardation and
Substance Abuse Services is to assure and provide a camprehensive system of
services that is responsive to the mental health, mental retardation, drug
abuse, and alcohol dependency needs of the citizens of the Commarmealth.
This system includes prevention, emergency, residential, outpatient/day
support and inpatient/training services which are made available through the
plarned coordination of the programs of state facilities, state clinics and

commnity sexrvice boards.

Elicibilil
State Mental Health, Mental Retardation and Substance Abuse Services

Board policy states that services will be made available to all mentally
il1, mentally retarded and substance abusing persons in the Cammorwealth of

Virginia.

Sexvices

The following is a list of core services that are available statewide
through the Virginia Department of Mental Health, Mental Retardation and
Substance Abuse Services (MHMRSAS). Every Commmnity Service Board (CSB)
does not offer every core service.

1. Emergency Services: Unscheduled memtal health, mental retardation
or substance abuse services are available 24 hours per day and
seven days per week, which provide crisis intervention,
stabilization, and referral assistance over the telephune, or face-
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to-face, if indicated, to individuals seeking such services for
themselves or others. These emergency servir:s may include walk-
and i

ins, home visits, jail interventions, on screening
and other activities for the prevention of institutionalization or
associated with the Jjudicial commitment and the

2. Impatient Services: Mental health, mental retardation or substance
ahmsuvicasamdaliveredmaumdaybasisinahospital

or training center setting. ‘
a. Medical/Swpgical: Acute medical treatment and/or surgical

include medical detoxification, orthopedics, oral surgery,
urology, care for pneumonia, post-cperative care,
ogy, ear, nose and throat and other intensive medical

b.munmg:mingsewimsforthanydisabled
irdividalsinstatetacilitiesmomdmmixﬁasmuas
other care. Skilled musing services are most often

by acutely ill or severely/profoundly mentally ill who suffer
fxmdixmicmysicalillmsesandlossofmbility. These

services are provided by licensed

professional murses,
practical nurses and qualified paramedical persornel under the
general direction and supervision of a physician.

provided in state training centers for mentally retarded
individnlsmreqxireactivamhabilimtiveardtmmm
services, including respite and emergency care, but not the
degree of care and treatment provided in a hospital or skilled

nursing home.




3.

f. Extended Rehabilitation: sServices are intermediate or long
term treatwent provided in a state facility for individuals
with severe psychiatric impairments and emctional disturbances,
miltiple handicaps and severe/profound mental retardation.
These services ray include rehabilitation training, skills
building and kehavioral management for those who are beyond the
crisis stabilization and acute treatment stages.

28 .- \ ' .- e -tpe o = i Y '} i“
sessions of less than three hours to cliemts in a non-residemtial

a. Qutpatient services are scheduled outpatient mental health,
mental retardation, or substance abuse generally provided on an
individual, group, or family basis, and usually in a clinic,
sinilar facility, or other location. ‘These services may
include diagnosis and evaluation, counseling, psychotherapy,
behavior management, psychological testing, ambulatory
detoxification, chemotherapy and methadone maintenance.

b. Case Management - Services to assure identification
and outreach to potantial clients and contimuity of care for
clients with mental illness, mental retardation and substance
abuse problems by assessing, planning with, linking, monitoring
and advocating for clients in response to their changing needs.

Day Support Sexvices: A plamned program of mental health,mental
retardation, or substance abuse treatment or training services
generally provided in sessions of three or more hours to groups f
clients in a non-residential setting.

a. pitalization - A treatment

Day _Treatment/Partial Hos - program
that udes the major diagnostic, medical, peychiatric,
psychosocial, and prevocational and educational treatment
modalities designed for patients with serious mental disorders
or substance abuse problems who require coordinated, intensive,
caprehensive and multi-disciplinary treatment of pathological
conditions not provided in an cutpatient clinic setting.

b. Poychogocial Rehabjlitation - Programs for mentally ill or

community focusing on normalization. Psychosocial
rehabilitation programs emphasize strengthening client
abilities to deal with everyday life instead of focusing on the
treatment of pathological conditions.

end pent or Work Activity - Programs
vhich provide remmerative employment for clients with mental
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5.

d.

Eucation/Recreation

= Programs designed to provide education,
recreation, , and leisure activities. Programs can
consist of daily, weekly, or monthly activities which are
mmmmmmmmmx.

¢ Overmight care in conjunction with an

Basidential sexvices
mw:mmm«mnmgmmammama
hospital or training center; ar overnight care in conjunction with
supervised 1iv#-y and other supportive services.

Jealth Residential Treatment Centers, such as adolescent
trecanent programs; Intermediate Care Facilicies for the
Mentally Retarded (ICF/MR), which deliver active habilitative
andtrainingurvicesinaeommitysettim;am
Medical/social Detaxification Programg, which are non-
hospital based and normally last from 3-7 days.

m-mmmmmmmmm
mmllylastmmtmnfammmhs, with three to four

wadsutbemcpectadlengﬂxofstay.




nes/Ha ouses - Facilities operated or contracted
by CsBs which provide residence and 24 hour supervision for
individuals who may requive training and assistarce in basic
daily 1living functions such as meal preparation, personal
hygiene, transportation,recreation, laundry, and budgeting.

Supervised Apartments - Programs operated or contracted by CSBs
vhich provide residence for individuals who have achieved a
limited capacity for independent living but who also require
varying degrees of assistance, support, supervision and staff
intervention in order to function in the cammmity.

Domiciliary Care ~ Provision of food, shelter, and assistance
in routine daily living but not training; this is primarily a
long-term setting but the expected stay can be brief. This is
a less intensive program than a group hame or supervised
apartment; an example would be a licensed hame for adults
funded by a camumity services board.

esioential Respite/Erergency Shelter - Programs which provide
beds in a variety of settings reserved for short term stays,
usually several days to no more than several weeks.
Residential respite may be used for crisis stabilization,
emergency shelter, or public inebriate shelter.

h.m:g_mm-mwhidlplacecliemsin
residential settings and provide substantial amounts of
financial, programmatic, or service support. Examples include
specialized foster care, family spansor homes and residential
services contracts for specified individuals. The focus is on
individual client residential placements rather than on
organizational entities with structured staff support and set
numbers of beds described in preceding subcategories.

S ted  Livi ! -1 tive residential
alternatives not included in preceding subcategories which
assist clients in locating assistance. The focus may be cn
assistance to the cliemt to maintain the independent
residential arrangemer*. Examples include homemaker sert ices,
public-private partner.nips and non-CSB subsidized apartments.

>

Prevention and Ex o’ n Sexvices: Activities which seek
to prevent, or ameliorate the effects of mental illness, mental
retardation, and substance abuse.

a. Preventjon - This is a proactive process which involves
interacting with pecple, comumnities, and systems to promote
the strengths and potentials of those individuals currently not
inneedoftreaunentarﬂmidlisaimdatmbstantially
reducing the occurrence of mental illness, mental retardation,
and alcohol and other drug dependency and abuse. Examples of
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b.

prevention services and activities may include: consultation
and education, community network dev lopment, public
information, training and education and program consultation
and development.

h:ly_mﬁm-'nmeactivitisamimaﬂedtoinpmve
functioning in those people identified as imni to
experiemepmblexscrcixumstamamidzarelikelytomlt
in mental illness, mental retardation, or substance abuse.
Exanples of early intervention services may include: client-
basedcasecamltatias,e&mtimgmms,arﬂpamrt-infant
ed\mtimorinfantstimlatimpmgrans.
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The State Council of Higher Education for Virginia is Virginia's state
agency charged with coordimating the Commarwealth's public colleges and
universities and providing a variety of other services pertaining to higher
education.

R ibility

1.

2.

3.

4.

6.

8.

To develop a master plan for Virginia's higher education system and
to conduct other plamning activities.
To establish guidelines for operating and capital outlay budgets of
the institutions of education and to review and make
recamendations on institutions' budget requests to the Governor
and the General Assembly.
To approve changes in institutional missions.
To approve any new degree program proposed by a public
inst tution.
To temminate non-productive degree programs in public
To approve the emrollment projections of the individual
To grant approval to  in-state private institutions to confer
degrees by level and to approve degree programs and course work
offered in Virginia by out-of-state institutions.
To involve the private and proprietary institutions in the state's
overall plaming for postsecondary education.
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To administer five statewide student financial assistance programs.
Ibptwideguidelﬁmfordeteminimthedaniciliarymidemeof
students applying for in-state tuition rates.

To establish guidelines for patent and copyright policies developed
by the public colleges and universities.

To coordinate the contimiing education offerings of the public
institutions.

Council Progrems and Activities
Academic

1.

Academic Common Market allows participating students to pay in-
state tuition as part of an arrangement among 14 southern states.
Sﬁﬂentssﬂxiyﬁgineligiblemﬂexgzaduateardgzaduatepmgmns
axl:sidetheirhanestatsqmlifyforthepmgmm.

Education for Economic Security Act provides awards for programs
thatinpmvethes)d.llsofelanentazyandsecorﬁaryedtmtim
teachers.

Eninent Scholars Program provides matching funds against the incame
fram public institutions' endowments designated by their donors for
attracting and retaining eminent scholars.

Punds for Excellence is designed to raise the level of excellence
at Virginia's public colleges and universities.

ghe: ducatic ouipme: st Fund provides money to be
allocztedmxgﬂ:einstimtimstoleaseirsm:ctiqnlequipnent
through the Virginia College Building Authority.

Jty Awards P awards money to outstanding
faculty members at Virginia's public and private institutions.

Regional Grants and Coptyacts allows Virginia residents to pay in-
state tuition rates for programs not offered at a Virginia college.
Agreements between the Commorwealth and institutions in other
statesamapplimbletovin;iniarsidentswmthtosuﬁy
library science, forensic science, forestry, optametry, and
medicine and dentistry (at Maharry University).
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1.

2.

4.

5.

6.

9.

ulty Development Program assists the professional
devel of faculty members at Norfolk State and Virginia
Universities. Research leaves, educational leaves and released
timetrana:stcmryteadﬁngdutiesforuptothreeyearsare
funded for faculty members pursuing terminal degrees or doing post-
doctoral research. Funds also are provided for conferences,
workshops and symposia in their fields of specialization.

.A.A .! " A.. ,'.AL;.—‘.

proposals that emphasize preparing other-race high school students
for college.

Retention Conference i
and faculty to exchange information on retaining students,
particularly black students, ard helping them succeed in college.

ential Gra Spence encourages college juniors
and seniors, parti ly black students, to contime on to
graduate school after receiving their bachelors' degrees.

Summer Proqgram for Undexrgraduates gives undergraduates,
particularly black students, the opportunity to attend graduate
classes and to prepare for graduate school.

Virginia S$tudent Transition Program offers academic and social

deficiencies are required to participate in the programs, which
provides tutoring, counseling and instruction in study methods.

Virginia Transfer Grant Program offers full tuition gramts to black
college students transferring from two-year institutions to ane of
Virginia's 13 traditionally white public senior institutions and to
vhite students who transfer to either Virginia State University or
Norfolk State University, Virginia's two traditionally black public
lig_mmins%oam:tmofoﬂxer-racefaantywm

riy be considered for faculty and administrative positions at
Virginia public institutions of higher education.
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2.

3.

4.

fedenlmtd:ixgmaeyisnadeavailabletothisprogram,ardthe
funds are distributed by the institutions.

A 1 :-’4" SeCAtd I T S »q o8 .,. Progral m fwlly
fm'dedsdnlazshipsthatamadumsteredbytheco.mu Out-
standiny high school students that intend to became teachers
receivelcarsthatamforgivableaftertheycmpleteaspecified

teaching service.

renewable merit scholarships of

Virginia Scholars Proqram provides
$3,000eachm11yto450lnstardj:ghighsdwolsuﬁentsam
ﬁvecmnﬁtycnllegesbﬁa@plamﬁgtoermll full-tire at
Virginia institutions of higher education.

ncil Pablicati

1.

2.

S.

6.

m_ugisasmzyofactiastakmatﬂ:ecmmil's
monthly meeting.

institutions. In addition, information on financial aid,
admissions requirements special grant programs, and the
addressesamphmanmi:e:softhecollegsareprwided.

Fact Book i Vi ia contains information on
public and private institutions of higher education, including head
count, enrollment, fees, tuition, faculty, appropriations, student
aidatﬂamxyofthecmnnil'sra@asibilitisaxﬂpmgram.

m_mmmmmoffmmaidam
available through SCHEV. Materials an state, federal, loan grant
and scholarship aids are available.

w_mgmmlewatﬂemtofthe
Ge’axalAssablymiss&mofinportametohigheredtmtimin

On Line (news letter) is a bi Yy newsletter containing articles
mcgn}cilprogzansandaptivities, plans and goals, ipfonnatiqnon




7. Y¥ixginia Plap is a biemnial publication which describes Virginia's
system of higher education.

Virginia View is a career information hotline(800/542-5870) amd
microfiche information delivery system based at Virginia Polytechnic
Instimtearﬂsmtemﬁvetsity._ It provides information on a) types of
postsecondary programs by schools, b) apprenticeship programs, c) military
training opportunities, d) postsecondary school descriptions, including
degrees offered by institutions, e) specific occupations and f) assistance
training programs. The materials are available by writing Virginia VIEW at
205 Roanoke Street, Blacksburg, Virginia 24061.
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Mission

The Virginia Cammmity College System functions within the educational
cmmitytoamﬂntallﬁﬁividualsinthediverseregimsofthe
Omwuealthofvinginiaazegivmacmtjmﬁgopporumityforthe
demlmrtarﬂ%imofﬂxeirﬂdllsarﬂhmledgeﬂlmghquality
programs and services that are financially and geographically accessible.

The Virginia Cammmnity college System, through comprehensive commnity
mﬂegas,prwidaleadershipindetemhingarﬂaddmssﬁmgbc&xthemeds
of individuals and the econamic needs of the colleges' service areas.

Occupational-Technical EBEducation, Transfer Education, Develcpmental
Studies, Contimuing Educatian, and Cammmnity Sexrvice are the primary
avermes through which the mission is fulfilled. Tc assure that all students
haveﬁxecmorumityforsncss,eadmcouegeshallpmvideacmprehersive
program of student development services.

Eligibilit

Any person who has a high school diplama or the equivalent, or who is
18 years of age and in any case is able to benefit from a program at a
cammnity college, may be admitted to the college as a regular student, a

' specialshﬁertoiarm—anriwlarsthdmcertainregﬁxeditaslnve

been received by the Office of Admissions. The college reseives the right
to evaluate special cases and to refuse admission to applicants when
consideredinthebstinter&stofthecollege.
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A Virginia resident is one who has been domiciled in, and is and has

been an actual bona fide legal resident of Virginia, for a period of at

least one calendar year prior to the commencement of the term or semester
for which emollment is desired. Questions concerning residency
requirements should be directed to the college's Coordinator of Admissions
and Records.

5.

al-Tec ‘ The occupational and technical
edtmtimprogzansaredeslqnedtometthemcreasmdanardfor
technicians, semi-professional workers and skilled craftsman for
enplaymem:ini.tﬂzst:y business, the professions and goverrment.
'mean'nmlathatamplamedprimnlytomeetmeneedsfor
workers in the region being served by the college.

College Transfer Fducation: The college transfer programs include

college freshman and sophamore courses in arts and sciences and
pre-professional areas for transfer to baccalaureate degree
programs. ‘ﬂmepmgransameqmva;mttothoseprovﬁedmme
four-year degree granting institutions in order to facilitate the
transfer of students from the cammmnity colleges to four-year
colleges and universities.

ion: The programs in general education encampass
comon knowledge, skills, and attitudes needed by each individual
tobeeffectiveasapemm a member of a family, a worker, a
consumer and a citizen. General education courses are included as

an integral part of every ocwpatlmal-tedmal and college
transfer program.

ucation: Adult education programs are offered

Continuing 2dult Ed
toenableadlntsiracammitycohegemglmtomxehfelmg

learning experiences. Contimuing education includes both degree
credit and non-degree credit courses and activities offered during
the day and evening hours.

i ¢ Special training may be provided where
specific job opporttmitla are available for new or expandmg
industries. Special training is coordimated with Virginia's
econamic expansion efforts and with the needs of employers.

I
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6.

7.

¢ These programs are designed to help the

Preparatory Programs
individual develop basic skills ard knowledge (primarily math,

mglishandread:ing)necassarytosucceedinothercammity
programs

pecialized Regional and Cammmity Sexrvices: The facilities and
pexsame.lofeadxcollegeareavailabletoptwidespecialized
se:vicstohelpmeettheculmralaniedxmtimalmedsofthe
regimsewedbyﬂ\ecummityccllege. These services include
non—classroom and non-credit programs, cultural events, workshops,

Student Development Sexvices

1.

2.

Counsel ing: Asasezvicetoitssmderrtsandthecammity,eadx
canmnity college maintains a staff of professional counselors in
addition to a system of faculty advisors. The _Caunseling

Testing: A comprehensive testing program for students is conducted
bythecunselhxgnepartnnxtmeadacmmitycollegemnpus.
Same colleges require admissions testing to assist with educational
plaming,b;tmtasaneamofdetamjnirgashximt'sadmission
to the college. In addition, a variety of optiomal tests are
usually available to interested students for assessing occupational
interests, personality, aptitude, study skills, reading level and
other areas. Specializedwbjecttestsmsanetimusedby

e.g., SAT, BAmerican College Testing Service e.q., ACT, and
occupational certification tests.

Orientation: Eadxmsb.ﬁentadmittedtoacammitycollege
certificate, diploma, or degree program is required to complete
orientatim,amecreditcansedesigmdtoassistmsb.ﬂentsin
beccmingbetteracquaintedwiﬂlcollegelife,sotheymytakeﬂm
advantage of the facilities and services offered by the college.
me_cammitycollegesinthchCSvaryintheirorier_xtati




5.

6.

7.

8.

9.

on orientation is available from the Counseling Department at each
campus.

¢ It is the desire of each cammmity college

Student Financial Aid
that no qualified student be denied the privilege of attendance

because of financial need. A variety of grants, loans, work-study
programs and, in same cases, scholarships are available for
qualified students at all VOCS commmity colleges. Students who
desire to apply for financial aid should secure an application from
the college's Financial aAid Officer.

jonal Placeme ervice: Its main objective is career
ing and job-hunting assistance for students. In addition,
the college's Placement Officer coordinates opportunities for
aployment prior to graduation by maintaining contimious contact
with business, industry, the professions, federal and state gov-
erments, and the Virginia Employment Comission. Some employers
recruit qualified applicants on campus. Also, the Placement Office
assists students who wish to secure part-time or full-time
exployment while attending college and during vacations. Students
who seek part-time work are encouraged to do so with a view to
their future career plans. The experience gained will assist them
in finding permanent and satisfying positions upon campletion of
their education.

Iransfer Counseling: Counseling assistance is provided to all
camunity college students plamning to transfer to four-year
Colleges and universities. Personal academic advising throughout
their cammmnity college experience aids the transfer student in
selectingcansesmcessaxytomeetfmﬁmnarﬂsqiunomlwel
course requirements at four-year institutions. Assistance in
finding information about four-year college and university
arricula programs and help with the transfer application process
are also available from all of the cammmnity colleges' Counseling
Departments.

Student Follow-Uh: Each commmnity college maintains a graduate
follow-up service. Information is gathered fram alumi concerning
their employment upon graduation, or their academic status if they
have transferred to a senior college or university. This
information, along with evaluation from non-graduates, employers
and commmity organizations, is used as one means to evaluate
Student Development Services, cwrricula, specific courses,
facilities, quality of instruction, and to identify alumi, who may
need further assistance with their life plans.

Co-Qurricular Activitieg: Various clubs and other Co-Curricular
Activities exist on WS campuses. Information about student
activities may be obtained from the Coordinator of Student
Activities at each college. Each comunity college has an
appropriate program of health, physical education and recreation,
imludi:gintramml.andactrammalpmgmnsmmnpasoroff
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10.

cagpus in commmnity facilities. Alumi associations are also
active at many of the colleges.

Yetaxans Assistance: All commmnity colleges maintain an Office of
Veterans Affuairs rfor providing services to veterans, active
militaryperscnlelarﬂdepaﬂemsmlledatﬂncollege,amto
veterans in the locai area served by the college. Information
regarding eligibility, bemefits, and application procedures can be
d:bah\edmtbeVewamAtfaimOfﬁceratachammity
college.

disadvantaged educational, culbral or econcmic bickgrourd, or
disabuityminmadofmicesmassistthatomitiate,

'Iheintaheprooessformostcammitycollegs in Virginia includes the
following documentation:

1.

2.

3.

A carpleted official application for admission

Official transcripts from all high schools, (optional if record is
10 or more years old or student has completed 20 semester or 30
quartercmditsintheVQSorsaneotheraccreditedcollegeor
university, or high school transcripts are determined to be of no
value for college/ar curricular admissions) , ©Colleges and
university attended).
Smecollegaanayrequimplaoe:enttstjmaspartofthejr
admissions procedures.
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After the student has filed an application, particularly if she is a

first-time student, she needs to see a Caumselor in the counseling office
for her initial intake and assessment. This procecure varies from student
to'st:lm:t, but fundamentally, the counselor meets with the student to
inpl@xtthefollowirq:

l-

Placement tests are sometimes given by the coliege in basic skill
areas of math, reading and writing; these placement test scores
are used to determine if a student needs any developmental course
work before attempting college level work.

A review of the student's high school transcripts, standardized
test scores and information from the student's application is then
undertaken. The more information the studen: is able to furnish at
the initial review, the more help the coumselor can provide.
Students are encouraged to discuss financial aid needs, their
disability, if they work, their goals for a college program and
their career cbjectives.

The next step in the assessment process is the determination of a
curriculum of study, selection of a class schedule and
registration. The student's plans to ¢7 to work immediately after
capleting a program of study or pursue a four-year degree will
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2.

3.

4.

determine the need for selecting an occupational/techiical
arriculum or a transfer cwurriculum. Students who receive
timmialaidorsmt&maﬂnraganiesmstbeassigneda
cxriculum of study.

college's Dean of Student Development Services or Dean of

Instruction to visit the campus. _
Accegsibility: Students with physical disabilities should assess
the terrain, buildings, transportation, time needed to travel
between buildings and climate of the area.

Medical Facilities: Anticipace needs and whether college and/or
comunity can provide adequate medical sevices.

Precedence: What is the college's history of former students with
disabilities' success in adapting to the enviromment? Canpare
notes with alumi or active students.

Qamunity Resources: Does the ccommity have resources such as
health, recreation and transpoctation or does it pose barriers?
xoblens: What are the implications of

each?

Orientation: What information or assistance is provided to new
students?

Academic Advisement: What are the programs 1ike? Does the oollege
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10.

have well rounded sexvices to provide a variety of support and
promote retention?

Time Management: What problems will be presented by the 168 hour
week? There are large amounts of available non-class time that
students must fill with student activities, leisure time, work,
studying, etc. What options are there for students with
disabilities?

Attitudes: What are the attitudes of non-disabled students,
faculty and staff?

Accommodatjon: Does the college have provisions for making college
personnel aware of academic problems that may need continued
attention if the student enrolls?
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Da}:mey S. Lancaster Cammmnity College
Clifton Forge, VA

J. Sergeant Reynolds Cammumnity College
Ricimond, VA

New River Comumnity College
Franklin, VA

Paul D. Camp Commmity College
Franklin, VA

Rappahannock Commmnity College
Glemns, VA

Southside Virginia Commmity College
Alberta, VA .

Southwest Virginia Commmity College
Richlands, VA

Virginia Western Cammnity College
Roancke, VA

Wytheville Commmnity College
Wytheville, VA




The Governor's Employment and Training Department promotes the
effective and efficient delivery of emwloyment, training and related
services through the administration and oversight of Job Training
Partnership Act activities and the analysis of related hman resources
needs, priorities and programs.

Mission

The purpose of the Job Training Partnership Act is to establish
programs to prepare youth and unskilled adults for entry into the labor
force and to afford job training to those economically disadve taged and
other individuals facing serious barriers to employment who are in special
need of such training to abtain productive employment.

Eligibil it

Services funded by the Job Training Partnership Act (JTPA) are for
youth ages 14~21 and adults who are economically disadvantaged. The term
"econamically disadvantaged" means an individual who: a) received, or is a
member of a family which receives cash welfare payments under a Federal,
State, or local welfare program, b) has, or is a member of a family which
has a total income for the six-month period prior to application for the
program involved (exclusive of unemployment oampensation, child support
payments, and welfare payments) which, in relation to family size, was not
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in excess ar the higher of: (1) the poverty level determined in accordance
wimcrit&'iaesmblishedbymebirectorofﬂerfficeofMamgammm
Budget, or (2) 70 percent of the lower living standard income level c) is
receivimfoodstanpspxsuanttotheFoodStanpActofB??, d) is a foster
diildmbehalfofmanstateorlocalgcvenmerrtpaynentsaremde,ore)
inmsespemittedbyregulatiasofﬂnsecretary, is an adult handicapped
ixﬂividmlﬁwseownirmneetstherequiretentsofclausea)orb),btm
vdbisamenberofafamilywmsei:nmedoesmtueetsudmrequirments
(P.L. 97-300).

Services

The local Private Industry Council (PIC) determines the service mix for
each Service Delivery Area (SDA). The allowable services may include:

1. Job search assistance

2. Job counseling

3. Remedial education and basic skills training

4. Institutional skill training

5. On-the-icb training

6. Programs of advanced career training which provide a formal

cambiration of an~the-job and instituticnal training and internship
assigrments which prepare individuals for career enployment.

[raining . o) e sector, including those
opera by labor organizatians or by consortia oif private sector
employers utilizing private sector facilities, equipment and
persomel to train workers in occupations for which demand exceeds
supply.

8. OQutreach to meke individuals aware of, and encourage the use of
employment and training services.

9. Specialized surveys not available through other labor market

information sources.
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16.
17.

18.

20.
21.

22.

23.

24.

25.

26.

27‘

28.

29.

Proarams to develop work habits and other services to individuals
to help them cbtain and retain employment.

Supportive services necessery to enable individuals to participate
in the program and to assist them in retaining employment for not
to exceed six months following campletion of training.

0 3 I retraini

Educatjon-to-work transition activities

Lit training and bili 1 traini

Work experience

Vocational exploration

Attaj o} ificates of high schoo ival
Job development

Erployment generating actijvities to increase job opportunities for
individuals in the area

p ticeshi
Disseminating information on program activities to employers

Use of advanced learning technology for education, job preparation

Development of job openings

on-site industry-specific training programs supportive of
industrial and econamic development

Follow-up services with participants placed in un-subsidized
employment

Coordinated programs with other Federal employment related
activities

Needs-based payments necessary to participation in accordance with
a locally developed formula cr procedure
M@i;gg;mmtedwithacmmiMbyan@ployeror
group of employers to employ an individual upon successful
campletion of that training

Exemplary youth programs

a) education for employment programs
70
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b) pre-employment skills training programs
- C) entry employment experience programs
d) school-to-work transition assistance programs

Intake Process

An applicant for services should call the local JTPA office to make an
appointment for an intake and eligibility interview.
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Mission
The mission of the Virginia Emwployment Commission is to ensure
employment stabilization in the Commorwealth of Virginia through:
1. Work-ready labor force for Virginia's employers
2. Temporary incame protection to involuntarily unemployed workers
3. ILabor market and economic information to business, educational
institutions and citizens of the State

E1iqibilit
United States citizens age 16 years and older

1. Job referral/job placement: applicants are referved on the basis
of skills, knowledge and abilities to relative to 3cb orders listed
with VEC

2. Aptitude testing: applicants are given the General Aptitude Test
Battery (GATB) to measure their potential to perform any job listed
in the Dictionary of Occupational Titles

3. Proficiency ftesting - clerical fields: typing and shorthand
proficiency tests are given to all applicants seeking employment in
clerical fields

4. Veterans Service ~ counseling, testing, job referral, placement
(181 days active duty service and all obut dishonorable discharge)

5. Dislocated Worker Programs are for individuals who are:

a. unlikely to retwrm to former occupation due to plant closure or
decline of that: occupation

b. provide job search, job develogment, training, supportive
services amd relocation
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6. Choice/Chance Seminarg: Vocational choice sessions to assist the
applicant in making an appropriate vocational choice

7. Emplovebility Training: Job finding and job keeping skills
training as well as job intervi iew preparation

Special Servi

1. Re-employment services to prepare individuals with dissbilities
for employment, including job seeking skills and job development

2. ilities who are prepared

3. ive for job wmodification and
restructuring, including assistance from the Department of
Rehabilitative lervices (DRS) staff as needed

4. Referrals to IR. for VEC applicants with disabilities who may be in
need of vocation.?! rehabilitation services

5. cbs i ! VEC determines TITC eligibility

Targetad Jobs Tax Qredit (TITC)
whidxwillallwa:ployerstoobtajnataxcreditofuptow
percent of the employee's first $6,000 of wages p2id in the first
year

Each Iocal Job Service office has a designated person who is the

representative for persons with disabilities. Listed below are the duties

and responsibilities of the representative:

1.

ServesastheliaismbetweenJobServiceandctmragemiwor

organizations who work with persons who have disabilities.

Is responsible for keeping the local office staff up to date on any

matter concerning the persans with disabilities.

Works with management to see that:

a. Full applications are taken cn each applicant

b. The applicant has received all Job Service services that he or
she needs.

Attends and is active with orgunizations and committess who serve
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| or advocate improved conditions or services for rersons with
' disabilities.

The overall policy of Job Service is to treat all applicants equally.
When an applicant has the need for special services, {i.e., he or she is not
job ready, then he or she will be referred to the camponent that best serves
the applicant's needs). The following services are rendered through Job
Service offices:

4. to ice ies
Intake Process
. All applicants for employment services must:

1. Seek out their nearest VEC off.ce

2. Register with the office receptionist

3. Camplete an application consisting of a group and an
individual interview
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Vocational rehabilitation services with in the Virginia Department for
the Visually Handicapped provides camprehensive services to relieve or
redwetoﬂmegreat&ste:@tpossibleharﬂicapscausedbysevemvimal
limitations, blindness, or deaf-blindness with special emphasis on assisting
its clients in attaining useful, productive, and self-sustaining

Rehabilitation services are provided to assist blind and visuvally
impaired persons in employment; to establish self-esteem; and to prevent,
eliminate, or reduce economic and personal dependency.

Eligibilif

A visual disability must exist that constitutes one or more of the

following:

1. Visual acuity of 20/200 or less in the better eye,
distance vision with best correction (legally blind)

2. A field restriction to 20 degrees or less in the better eye
(legally blind),

3. A visual acuity between 20/100 and 20/200 in the better eye,
distance vision with best correction, the inability of the perscn
to a@ust satisfactorily to the loss of vision and the need on the
part of the person for specialized services available through the
department (severely disabled)

4. A field limitation to 30 degrees or less in the better eye combined
with the inability of the person to adjust satisfactorily to the
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1.

2.

3.

4.

5.

loss of vision and the need on the part of the person for
specialized services available through the department (severely
disabled)

Night blindness, or a repidly progressive eye condition. which, in
the opinion of a qualified ophthalmologist, will reduce distance
vision to 20/200 or less in the better eye with correction

Where eye treatment and/or surgery are recammended regardless of
visual acuity

Vocatjonal Handicap
The Vocational Rehabilitation (VR) counselor must determine that a
vocational handicap has resulted due to the visual disability. The
disability must be a substantial handicap to employment because of the
‘ limitation imposed, together with any secondary diagnosed disabling
canditions and related factors. The existence of a visual disability alone
does not constitute a vocational handicap nor does it automatically
establish eligibility for VR services. A substantial handicap to employment
exists when the visual disability condition:

Interferes with the opportunity for suitable employment

Has interfered with the preparation for suitable employment
Causes loss of employment

Requires special assistance in securing suitable employment or in
performing job duties

Causes employment to be in jeopardy

Services may be provided to individuals who are unsuitably employed.
| This determination must be based upon a thorough coamparison with others
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employed in the same occupation and must be documented. This does not mean
ﬂaatapetsmjtstbe@useheorsheisvimallyinpajxedarﬁdecid@to
change jobs, is automatically eligible, The person must still have a
handicap to employment to meet this criterion.

The VR comnselor must make the determination that there is reasonable
atpectatimthatVRsewicaswillbenefitﬂmaixﬂividualintemsof
employability. Employability refers to the determination that VR services
have a high probability of enabling the indivicual to:

1. Enter the campetitive labor market consistent with abilities and

interest

2. Practice a profession

3. Enter self-employment

4. Function as a homemaker using the "homemaker" criteria

established by DVH where the person must:

a. Live alone

b. Take care of anocther person unable to function as a
homemaker

C. Freeamthe.rpersoninthehm\etoobtainenploymentmtside
the home

d. Share the majority of the hamemaking responsibilities with
another person in the home

5. Became an wunpaid farm or family worker receiving payment in-kind

rather than in monetary means

6. Function in sheltered employment
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7.

8.

Operate a hame industry or perform other gainful hamebourd work
Operate 2 vending stand under the Randolph-Sheppard Act

Primaxry Services

1.

2.

3.

4.

Iow Vision Services: Iow vision examinations, intended to improve
usefulneadingvismtopexsmswtnwmtmadwlﬂucome:mm
glasses, are available by appointment. A follow-up counseling and

programm in the hame is aimed at ensuring that maximm
benefit is cained from the low vision optical aids prescribed.
Clinics are held in CcCharlottesville, Norfolk, Falls Church,
Richmond, Roancke and the Bristol areas. Referralsaremdeby
various programs of the Ager~y and other interested sources. ILow
vision aids and training are also available to school age
yo.m;stetsandtotraim&sattmnehabllitatlmcmterforthe

Rehabilitation Teaching Services: Rehabilitation teaching is the
process of gquiding and instructing a visually handicapped person
ﬂnghanirﬂivmlalizedplanofirstmctimdsignedtohelphm
or her carry out daily activities to maintain or regain his or her
place in the mainstream of society. Indindualsreceivedzrect
services from the Rehabilitation Teachers in adjustment counseling,
basic orientation, daily 1living skills, braille, typing script
writing, homemaking, therapeutic crafts, recreation, and many other
skills to overcame or minimize the effects of their visual
handicap.

Socjal Services: This program offers social services through
local depa.rt:rmts of social services under DVH programmatic
szxpervxslm. These local welfare agencies offer a wide range of
social services for visually handicapped persons and determine
ellglbihty of legally blind persons for Medicaid and financial
services. In its liaison role, the DVH Social Services staff
provides training, consultation, service as client advocate and
develops and conducts outreach activities.

Vocational Rehabjlitation Services: Caplete  evaluations,

consisting of eye, ear, and general medical examinations, are
provided, as well as special aptitude and ability tests,
psychological test, work evaluations and vocational exploratior.
Vocaticnal ccunselirg and personal adjustment services are
available to clients. FPhysical restoration eye operations amd
hospitalization are a provided to a limited mmber of individuals.
'I‘rammg including on-the-job, vocational, technical, and college,
is made available to quallfled persans. Job placement and follow-
up services are given major emphasis.




8.

9.

10.

Volunteer Sexrvices: Volunteers provide a wide variety of services
toDepartme:tstaffarﬂtovisnllyhaxﬂicappedpersas. These
services include, but are not limited to, transportation,
recreation, shopping, friendly visits, telephone assurance,
recording printed material, reading and assisting Agency

Programs. Iarge print and breille textboocks, as well as
equipment and materials, are supplied to Virginia's
blind and visually impaired children.

yolmhcanmceivedevelopnentalanreceivedevelqmental,
educational, vocational and adaptive services in their hames,
schools and local commnities. Staff members provide direct
instruction to the child and support/technical assistance to
parents and school persomnel. Braille and large print textbooks,
specialequimentarﬂteadmgmtarialsareavailabletosupport
the individual programs prepared for each child.

Yepding Facilities: Blind and visually handicapped persons are
stablisbedinb.xsinss&sofvarimskinis, including vending
facilities and snack bars in public and private buildings. The
Agency secures the location, furnishes equipment, initial stock and
operatingmpitalmﬁprwidstminﬁgarﬁwpewisimforme
operator.  The Agency is assisted in this task by Business
Opportunities for the Blind, Inc.

Virginia Industries for the Blind - at Charlottesville ard
Richmond: Avarietyofitasampmchcedinboﬂamrkshops
including brooms, pillow cases. ma » food service caps,
high-jup and pole vault pads, safety vests, mops, writing
instruments and many other products. Items are sold to federal and
state governments ard to the public. Many of the workers have
other disabilities in addition to blindness. Work adjustment,
tminin;axﬂaploymmtsendmsaxepmvﬁdedtoblindarﬂvisually
impaired individuails.

Iainia Rehak ation Center for the Blind: The Ceiter provides
a program of evaluation, adjustment and prevocaticnal training
which enables clients to learn skills necessary for greater
independence, efficiency and safety on the job, at hame and in some
social settings. People came to the Center from all parts of
Virginiaaminayneceivetrajningfrmonemormhtoayear,
depending o their individual needs for services. Center
caunselors, vocational evalvators, rehabilitation instyructors,
orientation and mobility specialists and other professionals assist
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the . individuals in achieving their personal, social and/or
vocational goals.

Specjal Servi

1. Career Seminar: This program is a bianmual event for blind and
visually impaired youth to explore to explore career cpportunities,
learn job seeking skills and talk with visually impaired and blind
individuals about their work experiences. The two and cne-half day
seminar also includes site visits to local businesses and industry.

2. Summer Adjustment: This program is a concentrated eight week
session beld at the Virginia Rehabilitation Center for the Blind in
Richmond, Virginia. During the sumer, students develep daily
living and commmity awareness skills, and participate in
vocational evaluation and career exploration. These young pecple
also experience living away fram hame and have an opportunity to
receive adjustment counseling. Tutoring i academics is also
available to students.

3. Sumer Adjustment Program: This program gives high school students
the opportunity to work part-time for private or goverrmental
(state or federl) businesses in their local area or other areas of
the state and earn a wage. The program provides the student with
work experience and in some cases leads to permanent or continued

part-time employment.

4. Project STEFR: Project STEER (Stimulate Transition to Employment
through Education and Rehabilitation) was a federally funded grant
through the Office of Special Education and Rehabilitative
Services. STEER was funded for the period of October, 1985 through
September, 1987.

The grant has contimued to enhance the transition tradition in
the DVH. Through STEER, transitioning policy and procedure was
developed in conjunction with a more open working relationship
between education and rehabilitation professionals both within the
Agency ard other sexrvices provided within the state. STEER
provided students with equipment and services which they normally
would not be eligible to receive under the current rehabilitation
mandates.

Intake Process
The intake process fcr the Department for the Visually Handicapped is
as follows:
1. Tae applicant should cuntact DVH by calling the toll free rumber (800)

622~-2155.
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Within 10 days DVH will contact the applicant and arrange an interview.
ADVHservicepmriderwillconductaninterview, in person, to gather
information and explain the services available to the individual.

The applicant may be required to complete diagnostic examinations to
establish eligibility.

Once the applicant has been determined eligible for services he/she
will receive a referral.
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Virginia or the Deaf and Hard of Heari

Mission

The mission of the Virginia Department for the Dea.” -rd Hard of Hearing
is to function as a cammnication bridge between deaf/hard of hearing pecple
ard hearing people and help provide an envirorment in which deaf and hard of
hearing Virginians of all ages have an equal opportunity to participate
fully as active, responsible and independent citizens of the Commormealth.

Eligibility

The Virginia Department for the Deaf and Hard of Hearing (VDDHH) is a
state agency under the Office of Human Resources in the Executive
Department. The Department is mandated to serve hearing impaired persons of
all ages in the Commorwealth. Hearing impaired persons experience hearing
losses ranging from mild to profound.

The range of hearing losses are defined to address the ability to

canmnicate. The enabling legislation provides these definitions:

1. Deaf persons are those whose hearing is totally impaired or whose
hearing, with or without amplification, is so seriocusly impaired
that the primary means of receiving spoken commmication is through
visual input such as lipreading, sign language, fingerspelling,
reading or writing.

2. Hard of hearing persons are those whose hearing is impaired to an
extent that makes hearing difficult but does not preclude the
understanding of spoken commmication thirough the ear alone, with
or without a hearing aid.
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The following are services provided by the Virginia Department for the
Deaf ard Hard of Hearing:

1. Information and Referral Services answer questions about programs
and services available to hearing impaired Virginians from al

a. Maintains and annually updates a roster of qualified
M;iﬂtetpmterswhoarelistedammtiomlly
certifiedbytheRegist:yofInterpmte:sfortheDeaf(RID),
orhavepassedastatescreeningbytheVizginiaRegistryof
Interpreters for the Deaf (VRID);

b. Assigns qualified interpreters to interpret in variocus ‘

situations on request by service providers and deaf perscns;

C. Coordinates payment and pays the cost of interpreting services
where Sect‘on 504 of the Rehabilitation Act of 1973 or the
Virginians with Disabilities Act of 1985 do not apply:

and the general public about i impairments, the needs of
hearinglmpalredpeople,axﬁhwtomkesezvic&amipmgransmm
accessible.

4. Advocacy: 'IheDepaxtmentadvomtesfortherightsaxﬁneedsof
hearing impai persans on a case-by-case basis and through the
legislative process. It also monitors state programs serving the
hearinginpairedtodetemjmtheextermtowhidxpranisedor
mandated services are delivered.

5. Iegislative and uation: The Department evaluates

programs serving the hearing impaired and develops recommendations
to the Governor for legislative and administrative changes as

indicated. ‘
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6.

Outreach: Through an intensive networking effort, VDDHH provides
concentrated training and technical assistance to existing service
providers (doctars, regional offices of the Department of
Rehabilitative Services and the Virginia Employment Commission,
client rights advocates, local welfare departments, hospitals and
others). At the same time, they use the specialized skills of
contracted interpreters with established access to the deaf
camunities in the less well served regions in the Commorwealth.
The Department builds linkages letween providers and hearing
impaired individuals without relying entirely on the written word
to target all of its client contacts. VDDHH contracted
representatives work through deaf clubs, local school boards,
churches with deaf ministries and key deaf ad hard of hearing
individuals to improve access to existing services.

1.

The Department requires a five work day notice on interpreter
requests. This period will be waved if any other applicable
administrative waiting period with a basis in law is shown to
apply. These services are based on priority of need and
availability of funds from appropriate sources to pay interpreters.
In the event of limited resources and 1limited interpreters,
priority ranking for coordinating requests is as follows:
a. Emergency (medical,police arrests)
b. Medical (i.e. private doctors, dentists)
c. legal (i.e. lawyers)
d. Counseling:
- Mental health (i.e. private psychiatrist)
- Non-mental health (i.e. AA meetings, Lamaze classes)
e. Employment (i.e. non~-DRS client jcb interviews, employer-
employee disputes)
f. Educational (i.e. parent~teacher conferences when school
refuses to pay)

84




g. Conferences and hearings (i.e. public hearings) ‘
3. The Department does not coordinate classroom interpreters or
volunteer interpreters. However, the agency will provide the

client or service provider with a list of contracted interpreters
in his/her area of the state.




APPENDIX B

Virginia's Major Transitional Initiatives
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Virginia's Major Transitional Initiatives
JACC

The Interagency Coordinating Council on Delivery of Related Services to
Harndicapped Children was established t; the 1983 session of the General
Assembly to develop a state plan to meet the related services needs for
handicapped children from birth to 22 years of age. The JTACC has developed
a plan which:

1. Focuses on the most efficient use of resources to meet the needs
and service requirements of Virginia's handicapped children and
youth

2. Addresses the reduction of service gaps, overlaps and redurdancies
across 10 agencies of state goverrment which are involved in
serving school aged handicapped children.

In 1986 the Virginia General Assembly mandated through legislation that
the Interagency Coordinating Council on Delivery of Related Services to
Handicapped Children (IACC) was responsible for "developing a strategy for
meetingy the anticipated educational and vocational needs of handicapped
children aged fifteen ard over, and for identifying existing barriers to a
successful transition from special education to adult life." (VA Ccde, 1986)

The IACC has established a subcommittee for the purpose of develcping a
state plan for transition services. If funds are required, individual
agency contributions will be solicited to carry ocut the activities of the
subcamittee.




VITAT,

Virginia's Integrated Transition Approach Through Ieadership is a
coordinated effort of five major state agencies and the Mid-South Regicnal
Resource Center to Develcp an "overall perspective for improved programming
and for more representative involvement in transition throuwh a
camprehensive plamning and implementation process." The VITAL team emerged
because professional personnel in Virginia's human service agencies, parents
ard representatives from the private sector recognized the transitioning
needs of youth and young adults with disabilities and have initiated a
series of programs and activities to facilitate state interagency plamning
efforts. A major activity of the VITAL Team was sponsorship of a state
conference on "Transition Opportunities for Youth and Young Adults with
Disakilities," in Octcber of 1986. The VITAL Team has defined its role and
functic. as:

1. Information col. xction

2. Identification of needs of the transitioning population

3. Identification of the barriers to the provision of interagency

transition services

4. TFormation of subcamnittees for action:

a. Program subcomnittee - programs and services that need to be
developed or expanded.
b. Political subcommittee - establishment of services in
localities through agency leadership and advocacy.
The VITAL Team has been supported through funds from the Mid-South
Regional Resource Center, individual agency contributions, and conference

registration fees.




Project PERT

The Postsecondary Education/Rehabilitation Transition for the Mildly

Mentally Retarded (MMR) and Learning Disabled (LD) Project was initially
developed as a two year Federal model demonstration project. It was
initially funded from Octcber 1, 1984 through September 30, 1986. Because
of Procject PERT's success, ithasbeencmtimedutilizirgaﬁnﬁjngbase
consisting of equal contributions by the Department of Education, Woodrow
Wilson Rehabilitation Center and Cammnity Rehabilitation Services. 1In
addition Project PERT has been expanded to serve students trrom all
disability groups. Project PERT is specifically designed to provide special
education students with the following:

1. Combined transition plamning and service implementation through
the resources of the Divisions of Special Education, Vocational
Education, Commmity Rehabilitation Services and the Woodrow Wilson
Rehabilitation Center

2. A contimum of vocational programs and services including
vocational evaluation, vocational counseling, work adjust-ment,
independent living skills development, vocational exploration,
vocational training, job placement and job maintenance services

3. Opportunities to pursue articulated vocational programs which span
secondary and postsecondary school settings

4. Programs which provide for the development of extended career
ladders

5. An education/rehabilitation service delivery system which allows
for the smooth transition of students with disabilities from
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secondary schools to postsecondary training or education to
employment, independence and commnity participation
Project PERT has been implemented in 33 localities across Virginia and
is scheduled to include 12 localities per year for the next four years.
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Project PTACEMENT

The project entitled "Partnership Linking Agencies Concerned with
Employment and Maximizing Employment Networks in Transitioning Youth and
Ymng Adults with Disabilities" has been approved for funding by the U.S.
Department of Education for the period of July, 1987 through June, 1990.
Project PIACEMENT is a demonstration project which was developed
Cooperatively by the Virginia Department of Education, the Virginia
Department of Rehabilitative Services and the Virginia Emp] oyment
Camnission. The purpose of Project PIACEMENT is to design and demonstrate
animxovativeappxnadlarxiuseofezdstingagencymmtodeyelcp
employment opportunities and insure job piacement for youg adults with dis-
abilities who are job ready and exiting secondary education programs.

Project PLACEMENT focuses on:

1. The establishment of a local and statewide alliance among business,
industry, education, rehabilitation and the state employment
service which provides direct access to employer networks and
facilitates the develcgment of a business-like approach to the
placement. of young adults with disabilities into employment

{. The development of a "hands-on" job-readiress assessment system,
developed cooperatively by Woodrow Wilson Rehabilitation Center and
the IRS Richmond Vocational Evaluation Assessment Center, that is
designed to reliably match individual abilities and skills of
special edumtimsmdentswimtmreq\ﬁrementsofjobslistedby
the Virginia Employment Commission

3. The establishment of local placement teaws in the pilot sites which
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4.

will assume responsibility for the placement and follow-up of young

adults with disabilities

The development of a camputerized, interagency job/person match

system

5. The expansion of corporate imvolvement in the job placement of

young adults with dirabilities
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APFENDIX C
OSERS Definitions of Postsecondary Services

for Federal Reporting Purposes




The definitions provided by OSERS for the "Report of: A) Handicapped

Children and Youth Exiting the Bducational System (1986-87 School Year) ard

B) Anticipated Services Needed by These Handicapped Children and Youth

(1987-88 School Year)" are presented below.

1.

10.

W including personal adjustment counseling,
a counseling relaucxsh:.p throughout a handicapoed
individual's program of sarvices, and referral necessary to help

hardicapped individuals secure needed services from other agencies.

Evaluatjon of vocational ryehabilitation potential, including
diagnostic and related services incidental to the determination of
eligibility, and the nature and scope of services to be provided

Physical and mental restoration services, necessary to correct or
substantially modify a physical or mental condition which is stable
or slowly progressive

vocational adjustment, books, tools, and other training materials

Transitional ewployment services, including intensive, on-site
placement and {Iaining through the use of jaob coaches or other
special training persommel to assist severely handicapped perscns
to become employed

Placement jn sujtable employment: Job placement

Post-employment services necessary to maintain suitable employment
(this includes ongoing support services necessary to maintain
severely handicapped persons in employment)

Maintenance, including a handicapped individual's basic 1living
expenses, such as focd, shelter, clothing and cother subsistence
expenses which are necessary to support and derive the full benefit
ofctherserncas,mmtenamealsomluissupportorumneor
incame maintenance programs (e.g., SSI, SSDI) or welfare

Transportation, including necessary travel and relate’ expenses
mcludmszbsmternedxmngtravel)orperdlanpaywmsmhax
of subsistence) in comection with transporting handicapped
individuals and their attendants or escorts for the purpose of
supporting and deriving the full benefit of other services being
provided

Sexrvices to members of a handicapped individual's family when
necessary to the rehabilitation of the handicapped individual
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14.

15.

16.

17.

Independent living services that will assist handicapped persons to
perform daily living activities

Residential serxvices to maintain individuals in residential
facilities
Interpreter services and note-taking services for the deaf,

including tactile interpreting for deaf-blind individuals

Reader services, rehabilitation teaching services, note-taking
services and orientation and mobility services for the blind

Telecamumications, sensory and other technological aids and

Other ogoods and services which can reasonably be expected to
benefit a handicapped individual

No goods or special services are anticipated to be required by
these individuals upon exit from the educational system
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APPENDIX D
PROJECT VAST TRAINING PACKAGE
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PRQJECT VAST TRAINING PACRAGE
ACTIVITY I
INTRODUCTTON TO TRANSITIONING
Goal: Each LITT member will receive information about transitioning youth
and young adults with disabilities from secondavy education to productive
a&altlivesarﬁv&gmereisamdtodevelopastataﬂidesystanfor
transitional services.

Time: 45-60 mimites

Narration: This activity is designed to familiarize the IITT members with
transitioning including: (1) federal and state legislative initiatives, (2)
current laws and (3) the transiticnal initiatives within the Commorwealth of
Virginia. This activity also highlights the current problems concerning
employment, higher education, independent 1living, and comminity
participation for persons who have disabilities and how a statewide system
for transitional services will help resolve these problenms.
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1. Facilitator should be familiar with the fellowing Project VAST

handbook sections:

a.
b.

Cc.

Introduction, page 1-2
The Need for a Transition Service Delivery System, pages 3-5
Relevance and Importance of the Project Within the Commcrwealth

of Virginia, pages 5-12.

2. Each LITT wmember is given a Project VAST handbock.

3. Using the transparencies the facilitator reviews the above three

sactions.

Summary: Each LITT member will have been introduced to information about

transitioning.
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PROJECT VAST TRAINING PACKAGE
ACTIVITY II
OVERVIFW OF PROJECT VAST
Goal: Fach LITT member will receive an overview of Eroject VAST.

—_—

: -t
Tima: 45-50 tes

Narpatijve: This activity is designed to provide the IITT with information
about Project VAST, including; the design, the goal, the cbjectives, the
SITT, the LITT, the Advisory committee and the Transition Information
System.

Materials:
Project VAST Handbock
Overview transparencies
Overhead projector

Prococe.

e e @
P A

1. 'The facilitator should became familiar with the following Project
VAST handbook section:
a. Project Description, pages 13-18
2. Using the transparencies the facilitator reviews the above section
Sumary: Each LITT member will be introduced to the design, the goal, the
SIIT, the LITT, the advisory cammittee and the transition information system
of Project VAST.
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‘ PROJECT VAST TRAINING PACKAGE
ACTIVITY III

PROJECT MODEL
Goal: Each LITT member with will became familiar with how the project VAST
model is implemented at the local level.

Time: 45-60 mimutes

Narration: This activity is designed to provide each LITT member with
information on the Project VAST model implementation procedures including:
1. Participant selection
2. LIIT formatlion
3. Student assessment
. 4. Identifying lead agency
5. Defining LITT members’ responsibilities
6. Parent and student recruitment
7. Transitional planning
8. Writing the transitional program
9. Delivery of transitional services
10. Participant tracking and monitoring
11. Project reports
12. Transfer of lead agency
13. Problem solving ard mediation procedures

' Project VAST Handbook

100

ERIC 103




Screen
Process:
1. The facilitator should become familiar with the following Project
VASY handbook section:
a. The Project VAST Model page 19-34
2. Using the transparencies, the facilitator reviews the above
sections
Surmary: Ead'zLI'ITmemberwillgainabasicmderstandingofhowthe

project VAST model is implemented at the local level.
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PROJECT VAST TRATNING PACKAGE
ACTIVITY IV

THE PHITOSOPHY GAME

Goal: Each LITT member will have an opportunity to share information about
the agency they represent and learn about the other agencies participating
in the project.

Time: 60 mimites

Narratjon: This activity is designed to provide each LITT member with an
opportunity to share information about the agency they represent and to
provide a means for the LITT members to learn about the other agencies
participating in Project VAST. This activity demonstrates how agencies
serve a variety of populations, have different clients and/or custamers,
have different missions and eligibility criteria, and have diverse employee
performance evaluation systems. For exawple, although employment
camissions are in the business of helping people find jobs, equally
important is serving employers. Ancther example is that whereas the
vocational rehabilitation serves persons vho have disabilities, there has to
be reasonable expectation that those persons will gain employment and/or
independence as a result of the services provided.

Materials:
Flip chart

Marker

102

}(’\"ﬂ/
A




1. The facilitator writes the following rules on the flip chart:

a.
b.
C.
d.
e.

f.

In less than 5 mimutes answe.’ all of the following questions:
What is your agency's mission?

Who is your mumber ane client?

What is the eligibility criteria for services in your agency?
What are the services that your agency provides?

How are you evaluated?

2. Each member is given no more than five minutes to answer the above

questions.
3. AttheeniofeadzprserrtationctherLETmembexsareencouraged
to ask questions.
Summary: Through this exercise each LITT member will learn about the other '

agercies participating in Project VAST.
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. PROJECT VAST TRAINING PACKAGE
ACITVITY V
TEAM BJIIDING
Geal: The LITT will dewvelop its ability to work as a team.

Time: 60-90 minutes

Narration: This activity is designed to provide LTIT members with
information about how they interact with others in a work group. This

information will be used to enhance their ability to work as team members.

Materials:
‘ 1 t 1 for each LITT member

Inventory booklet for each LITT member

Mamal of Administration and Interpretation for the Strength Deployment
Inventory
Plotting Aid Slide

Slide projector

Pencils

Straight edg:

Istrength Deployment Inventory (or, any inventory title of abbreviation
such as SDI) is a registaored trademark of Personz. Strencths Publishing,
Inc. Elias H. Porter is the author and copyright owner. P. O. Box 397
Pacific Palisades, CA 90272-0397. (213) 454-5915.
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Facilitator(s) should become familiar with tae Strength Deployment
Inventory (SDI) prior to the LITT training.

Facilitator(s) administer the SDI following the directions in the
marual.

Facilitator(s) allow ample time for each member to complete the
inventory.

Facilitator(s) provide step by step instructions for plotting the
scores,

When necessary, facilitator(s) provide members with individual
assistance for plotting scores.

Facilitators provide interpretation of scores to each member
following guide lines outlined in the manual.

Facilitators start a discussion about different working styles and
how to give a team member information in a manrer so they can best
understand it.

Summary: Through this activity LTTT members become aware of theirs' amd
others' working styles, dlmi:gbomtinmofteamamaivermsardtimsof
canflict. rmeylearnh..)wtotherelatebettertoothersandhowtoutilize

this information to function as productive team members.
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ZROTECT VAST TRAINING PACKAGE
ACTIVITY VI

CASE STUDIES

soal: Practice ard demonstrate +“he process of Transitional Program
Planning.

Time: 2 hours

Narpation: To learn how the LIIT functions while developing transitional
programs, each member will have the opportunity to role play transitional
planning meetings including:

1. The early planning meeting, wherein participant information is
reviewed to determine if any additional information or assessments
are needed

2., LIIT expansion, wherein additional agencies that can provide
services, the participants and their varent are added to the LITT

3. Transitional Program plamning, wherein the reorganized LITT will
assist the participant to establish goals for employment,
independence and commmity participation

4. Planning the services necessary to achieve transition, wherein LITT
members will be assigned roles and act out the transition process.
The players will sit at a table between the cther LITT members
(fishbowl style). Once the LITT case study has been campleted, the
remaining members will provide feedback.




1. Read case study
2. TFacilitator assigns roles to LITT members
3. LITT members act out transitional plamning including:
a. determining any additional assessments
b. expanding ITIT to include the participant, their parent, ana
any additional adult service agency representative who can
provide resources to meet the participant's transitional needs
C. establishing participant goals in the areas of employment,
independence and cammunity participation
d. plamning the transition seivices necessary to achieve the ‘
participant's goals
4. Nomparticipating LITT members provide fec iback.
5. Repeat the process utilizing another case study and assign new
members to role play the transitional planning team.

Summary: Through this activity each LITT member will learn the process of
transitional plamning as part of the Project VAST model.
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PROJECT VAST

CASE STUDY I

Backaraund Informatjon:

Iynn is a 17 year old single female, enrolled in the 10th grade general
stidies caxrriculum. She has had no vocational education classes. She has
cerebral palsy, which results in poor motor coordination. She utilizes a
motorized wheelchair for mobility. Her speech is 1labored but
urderstandable.

Lymn lives at hame with both natural parents and two siblings. Her
older sister is attending cammmity college and her younger brother is in
the eighth grade. She also has an older brother who attends college. Her
parents have been actively involved in Lymn's educational needs. Her .ather
is an assistant manager at a local bank and her mother works part-time in a
catering business. The combined family income ranges from $34,000 to

$37,000 per year.

ormation:
Iymn is in the 10th grade and enrolled in academic classes. Her grades
at thre end of the most recent report period are as follows:
English A
Biology c
Algebra B
History A
108
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Physical Education o

Art A

Iymn has maintained average to above average grades. She utilizes a
typewriter for written assigmments and requires additional time to canplete
exams. She shows an interest in history and painting. One of her paintings
received a second place ribbon in last year's student art show. She is a
reparter for the student newspaper and a member of the student council.

Ie Activities:

Lynn enjoys reading and painting. She goes with her friends to movies
and bewling. Dxir;gtheszmnerxmthssheenjoysswinmingatthe
neighborhood pool.

Lyrmhasneverheldajobmthasdonelightbooldceepingforthe
c.tering business that employs her mother.

Independent Living:

Iymisabletoperfomallpersmalhygieneanigroanimﬁnctions
independently. She is dependent on others for transportation. She is
respansible for the upkeep of her roam and helps whenever possible with
housekeeping. ILynn can prepare her own meals.

109




i ts:
School physical therapists recammend that Iynn be fitted for a new
wheelchair with a body mold to improve her posture and upper body
coordination.

110

113




PROJECT VAST
CASE STUDY II

Back Ground Information:

Steve is a 19 year old male who has moderate mental retardation. He is
in the 11th grade. He is enrolled in special education classes and has
taken vocational exploration classes.

Steve lives in a house trailer with his mother, younger sister and older
brother. Hisbrotherdidmtfinishsdmolarﬁiswrrentlye:ployedasa
mechanic and gas station attendant. His sister attends middle school and is
emrolled in general studies classes. Steve and his siblings visit with
their father once a month. Steve's mother works as a sales clerk in a local
department store. The family income is approximately $17,000, which
includes the child support from Steve's father and his brother's pay.
Steve's mother indicates that she has trouble controlling Steve's behavior
at hame and that he often picks on his little sister.

BEducationa]l History:

Steve is placed in special education classes, and is mainstreamed into a
regular physical education class. He has taken wocational exploration
classesaxﬂhasshmedimemtinbasicsb@arﬂsrallemimrepair.
Steve is often disruptive and noncampliant in class. He has outbursts most
days that last approximately ten to fifteen mimites. He requires structure
and guidance to camplete his assigmments, and seems frustrated with school.
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ies:

Steve emjoys watching television at home. He also enjoys playing
football with the other children in his neighborhood. Steve enmjoys swiming
and horseback riding at summer camp. Steve often goes with friends to the
shopping mall to play pirball and arcade games.

Vocational History:

Steve has not had any jobs but has mowed lawns and performed cther yard
work for neighbors. He has also helped his brother with minor car engine
repairs.

Independent Living:

Steve's personal hygiene and groaming are poor. He often attends school
without bathing and in dirty clothing. His mother reports that she does not
like Steve to cock becaus.. she is afraid he will burn himself. She also

cleans his room.

WISC-R: Verbal = 52 Performance = 58 Full Scale = 55
PIAT: Reading Recognition = 3.4 Reading Camprehension = 2.9
Math = 2 Spelling = 2.4 General Information = 4.3

Total = 3.5




PROJECT VAST
CASE STUDY IT1
MICHAEL
o ion:

Michael is a 20 year old male who has low vision (legally blind) and
has an emotional diszbility. He is enrolled in 12th grade special education
classes and has had no vocational education classes. Michael has difficulty
in school and is often sent hame. Although Michael was taught how to use a
guide cane he often needs to be guided by ancther person because of his fear
of walking into cbjects.

Michael lives at home with both natural paremts and a younger brother.
His older sister is married and living in ancther state. Michael's younger
brother is enrolled in special education classes at a local elementary
school. Michael's father is a self-employed consultant in the field of
public relations. His mother is employed part-time as a sales clerk at a
local drug store. The family income is approximately $31,000 per year.
Both of Michael's parents are actively involved in the development of his
IEP and educational programing. They are very concerned about Michael's
welfare and futuwre. They are troubled by their son's emotional problems.

Educatjona) History:

Michael requires the assistance of the resource teacher to benefit
fram his educational program. He utilizes a hand hzld magnifying glass to
aid in reading and requires large print textbooks. He has not learned the
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braille alphabet. While at school, he often appears anxious and has trouble
distinguishing reality from fiction. These difficulties interfere with his
ability to learn.

Ieisure Actjvities:

Michael attends an after school program run by a local United Way
Agency. While there he engages in activities such as ceramics, group
outings to the park and listens to stories and music. At home Michael
listers to misic and recorded stories. He also likes to watch television.

Vocatioyal History:
dichael has no work history.

Independent Living:

Michael performs most personal hygiene and grooming skills indep-
endently; however, he is unable to shave without assistance. He is not
allowed to cock at home. He is responsible for cleaning his own room but
does not do so. Michael is unwilling to travel independently because of his
fear of walking into cbjects.

Cuyent Psychclogical Evaluation Results:
WISC-R
Scores of May 1986 indicate intellectual functioning in the lower

normal range.
WRAT Reading = 4.5 Math = 4.2

i i e
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Results of a May 1986 interview with the school psychelogist
indicate that Michael is amdious and has difficulties
distinguishing reality from fantasy. He believes that cartoon
characters are real persons. He experiences anxiety when having
to travel alane and when in crowded areas.




PROJECT VAST

CASE STUDY IV

Debra is a 17 year old female, enrollea in 11th grade. She receives
instructional assistance from the resource teacher for the deaf. She has
had no vocational education classes. Debra has a hearing loss which is
partially corrected with hearing aids worn in both ears. She commmicates
utilizing American Sign Ianguzge. Debra is shy and does not associate with
her peers.

Debra lives with her father, step-mother ard sister. pebra's sister
is enrolled in 12th grade and plans on attending college next fall. Her
father is an auto mechanic, and her mother works as a legal secretary. The
ccmbined family incame is approximately $39,000 to $43,000 per year.

Educatjonal History:

Debra is in the iowe.-normal intellectual functioning range. She has
fair reading camprehension, math, writing and spelling skills. Her language
and oral skills are poor. She has no involvement in school activities.

Ieisure Actjvities:
Debra enjoys cocking, sewing and watching television. She does not
have many friends, but is close to her sister. She helps her stepmother in
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the garden and goes on vacations with her family. (See attached leisure
Assessment. )

Debxahasmthadanyjobshxteamsspendingmmybydoi:gdwmat

Debxaisabletope:fomallhygieneandgmanirgskillsi:ﬁepe:ﬁently
ard has a pleasant appearance. She prepares her own meals and often cocks
for the family. Shekeepshermnmancleanarxiisalsonspcnsible wr
earns doing chores at hame. See attached Living Skills Check List.

All evaluations administered were modified for tihe hearing impaired.
When the evaluation could not be modified, an interpreter was used.
KISC-R Results indicate intellectual functioning in the lower-normal
range.
PIAT Math = 6.8 Readirg Camprehension = 3.1
Reading Recognition = 6.5 Spelling = 7.2
General Information = 4.0
Vocatjonal Assessment:
The following evaluations were administered at the local high school
September 19-23, 1587.
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o
Test results showed average motor ooordination and manual
dexterity. Interest Checklist references were: (1) Business
management, (2) Nursing care, (3) Child care (4) Cashier, (5)
Sewing, and (6) Food service.
No occupational aptitudes were demonstrated.

Sewirg:

The sewing evaluation area was campleted with good results. She
was able to control the standard damestic machine through the use
of a foot pedal, learn the threading process and camplete accurate
practice samples with a minimm of supervision. Debra was able to
sew a variety of seams without difficulty. She was able to
pe.form all hand sewing task. She was able to pin and prepare a

. sinple pattern. She was able to construct a garment without
difficulty. Based on her performance, she is recammended for
training in the area of Mender and Sewing machine operator.
ild :
Debra had some difficulty reading the thermometer. She was able
to follow the procedures for giving the baby a bath. Debra
demonstrated vocational potential in this area. There were some
reservations about her academic skills relevant to child care
campetency campletion.

Foc{ Sexvice:

Debra was able to follow simple recipes without difficulty. she

was able t. measure accurately. She prepared salads ard




beverages. Debra'sperformmeiniicntesthatshevmldbeagood
candidate for food servive training.
Cashier; 1 G 1 offi selper:
Debra had difficulty camputing the sales tax for amounts not shown
mthetaxdxarthxthadmdiffimltynnldxqc‘hanye. She w~s

ahle to use the calculator satisfactaorily. The results of the
bﬁmmotamerical'mstirﬁi@tedaveragespeedardacanacy. She
alsodmstratedavexagespeedarﬂaomracymthemmberfilim
evaluation. she filed letters with above average accwracy. She
performed below average on math skills. Debra demonstrated
marginal potential for occupations in czshiering and clerical
areas.

Summary:
Debra shows vocational potential in the areas of child care

worker, industrial sewing machine operator and food service
helper. Instructions were given in American Sign Language because
of her hearing impairment. She was co perative through the
evalmtimperioda'ﬂwasprmptforappointnems. Her general
attitude, appearance and work behaviors were positive. She had
difficulty, at times, receiving instructions but did ask for
assistance when it was appropriate to do so.




1.

2.

3.

4.

5.

PROJECT VAST

LETSURE/RECREATTON/SOCIAL SKIILS ASSESSMENT
In what leisure, recreational and social activities does the Student
cxrrently engage? These activities could include hut are not limited
to: table/card games, painting, drawing, watching television, going to
plays, going to sporting events, going to the movies, playing sports,
swimning, bowling, jogging, collecting stamps or dolls, civic or club
activities.
In what setting does the student engage in this activity? The setting
could be at hame, out of doors, at school or at a cammmity facility.
With whom does the student perform this activity? The activity could
be performed with family members, peers with disabilities, peers
without disabilities, teachers, other professiocnals or independently.
What level of physical involvement is required of the student to
perform the activity? Does the activity require no physical
involvement (spectator), fine motor skills or gross motor skills?
How frequently does the student perform this activity? Does the
student participate in this activity less than once per month, once a
month, twice a month, orce a «eek or more than once a week?




Participant's name

Activity Others Physical Frequency
Involvement
Sewing Independently| Fine Motor { Once/Month
Watching TV Family Passive Daily
Gardening Outdoors |Family/Mother| Gross Motor|Seasonal/Twice/
Week
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LIVING SKILIS CHECKLIST*

Y = Yes N = No

Date: _ 1/12/88 Campleted by:
U = Unknown

PERSONAL HYGIENE/GRNCOMING

1.

Washes hands

2.

Washes hair

Washes body

Uses deodorant

Cambs/brushes hair

Brushes teeth

Shaves using razar (electric or straight eGje)

Cleans/clips fingernails and toenails

(Female) Handles feminine hxgiene

Co T T T - I - - - - I I

Uses kleenex/handkerchief

Wears clean clothes

Wears clothes that fit and are in good repair

x| ] X

HOUSEREEPING

1.

Dry mops/sweeps floor

Wet mops floor

Cleans bathroom

Washes dishes
a. Uses sink

b. Uses dishwater

Dries dishes

Stores dishes/pans/utensils in proper place

Cleans counter/table

LT T I I

122




8. Disposes of garbage in garbage disposal or garbage
container _

TAUNDRY/CIOTHING CARE

1.

Sarts clothes (light/white, dark/colored)

2.

Uses regular washer

3.

Uses reqular dryer

4.

Folds/hangs clothes

5.

Mards clothes (buttons, hems, seams)

E T T T I

TIME

1.

Distinquishes units of time
a. day/night

b. moming/evening/afterncon

Distinguishes a.m./p.m.

Distinguishes workdays/non-workdays

Tells time by hour and 1/2 hour

Sets/uses alarm clock

Arrives on time: meals, work, appointments

Identifies date: day, momth, year

Identifies mumber of days in week

Uses calendar

Co TN I T I T - - I B IR -

Estimates amount of time to do task
a. cleaning

b. shopping

c. coocking

d. leisure activity

e. shower/bath

f. walk to mall

E T o T I I O
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NOMBERS

1.

Recognizes mmerals:
a. 0to 12

b. above 12

Copies numerals:
a. O to 12

b. above 12

]

Counts abjects:
a. 0 tol2

b. above 12

Uses calculator to add, subtract, miltiply, divide

Uses measuring cups and spoons

Uses a ruler and tape measure

LR R R,

WRITING

Writes/copies full name in mamuscript or cmrsive

]

Writes/copies:
a. Address

b. Social Security Number

C. Telephone mmber

d. Date of birth

Writes/copies sentences/letters

Addresses envelope

Mails letter

LR N AR AR R R

Fills out job application

MONEY

1.

Gives correct coin amounts for:

a. five cents

b. ten cents
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MINEY, QONTINUED

C. fifteen cents

2.

d. twenty five cents

e. fifty cents

T T -

Uses coins/coin cambinations for:
a. food at Iunch time

b. pop machine

C. snack machine

d. pay telephone

L R R R

Identifies/gives correct bill(s) for:
a. ane dollar

b. five dollars

Cc. ten dollars

4.

Uses concept of more than/less than

LR R R R

5.

Estimates cost of purchase

6.

Uses checkbook

7.

Carries own money/Performs cash transactions/
Waits for change if necessary

READING

1.

Reads own name

2.

Reads important signs/functional words

3.

Reads newspaper:
a. locates want ads

b. uses want ads to find job

PERSONAL/SOCIAL SKILIS

1.

Carries identification (I.D.)

2.

Respoinds when spoken to
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PERSONALY/SOCIAL SKILLS, CONTINUED Y N
3. Commmicates basic needs: verbally, nonverbally X
4. Coammmicates full name: verbally, using I.D.
written X
5. Cammmicates address, phone mmber: verbally,
using I.D., written X
6. Cammmicates school or place of work; verbally,
using I.D., written X
7. Uses others' names when interacting X
8. Uses please, thank you, etc. X
9. Expresses anger in acceptable mamer X
10. Expresses fear in acceptable mamner
11. Expresses affection in acceptable mamner:
same sex, opposite sex X
12. Expresses dislike in acceptable manner X
13. Apologizes X
14. Initiates interactions with:
a. staff X
b. peers X
Cc. visitors X
d. sales persons/waitresses X
15. Converses with:
a. staff X
b. peers X
Cc. visitors X
16. Refrains from talking to strangers unless necessary X
17. Uses telephone X
1s8.

Answers door in acceptable manmer
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PERSONAL/SOCIAL SKILLS, CONTINUED

19.

Practices acceptable manners in/at:
a. restaurant

b. theater/spectator event

C. party/dance

d. chuach

e. doctor

f. dentist

LT T - - -

20.

Practices acceptable manners as:
a. custamer

=

b. guest

c. host

21.

Demonstrates a camplying attitude:
a. follows directions from staff

b. follows activity schedule

c. performs duties

d. works on training cbjectives

E I I - -

22.

Demonstrates trustworthiness:
a. conduct can be trusted in unsupervised situations

=

b. tells the truth

c. takes responsibility for personal actions and
decisions

d. asks permission to use other's possessions/things

23.

Accepts/adjusts to situations that are contrary to
own will or desire

24.

Abides by group decisions

25.

Accepts/adjusts to staff changes
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PERSONAL/SOCTAL SKIILS, CONTINUED

26.

Accepts/adjusts to novel situations: visitors,
schedule change

27.

Uses acceptable table manners

28.

Engages in a passive activity: TV, radio, stereo,
movie

29.

Engages in solitary game

30.

Engages in games with others

3l.

Engages in hobby/craft activity

T I I

32.

Engages in active socializations with friends,
family, groups, parties, members of opposite sex,
social clubs

FOOD PREPARATION/COOKING

1.

Identifies kitchen utensils/cookware:

table knife, spoon, fork, can opener, turner/
spatula, sharp knife, measuring Cup/spoans,
scrapper, soup ladle, pot holder/mit, hot pad,
napkin, cheese slicer, fry pan, saucepan, hroiler
pan, cake pan, pizza pan, cockie sheet, toaster

Identifies dishes:

plate, cup, cereal bowl, soup bowl, mixing bowl,
glass, cup, saucer, salt/pepper shaker, sugar
bowl, platter

Identifies appliances, etc.
stove, oven, refrigerator, dishwasher, cupboard,
table, chair, sink, freezer

MOBILITY

1.

Walks

2.

Rides bicycle

3.

Rides city bus

4.

Rides bus to ancther city
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MOBILITY, CONTINUED

5. Gets to nearest:

a.

grocery store

b.

laundromat

e

l:dsstop

o

shopping mall

church

doctor/dentist office

A Ll

parental home
friend's home

6. Identifies/reads street signs

7. Identifies/reads house mmbers

8. Identifies appropriate places to go if lost:
gas station, business place, hane of another

HEAILTH/SAFETY

1. Treats simple health problems:

a.

ats/scrapes

b.

slivers

c.

upset stomach

d.

cold

2. Contacts another Zor health problems more
difficult to handle

a.

faver

b.

diarrhea

c.

burn

fainting spell

eye problems

LT I T T I O -]
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HEALITH/SAFETY, OONTINUED

d. poisoning/overdose

h. animal bite

Takes medication

ECT I I

Refills prescription

Reports/handles seizvvos

Uses telephane to call in sick

Recognizes importance of not cambining alcohol
and medication

Has basic understanding of human sexuality/
sex education

Follows fire drill instructions

Follows other disaster instructions

Wears safety goggles when operating power tools

COMMENTS ¢

Adacted £ . . .
Vocational School, Materials Development Center,

, Sioux
Stout Vocational

Rehabilitation Institute, University of Wisconsin -~ Stout, Menomonie

Wisconsin.
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"'VTRACK Personal Informacion for 05/13/88
‘.t Nama First Name S.S. Number Sex Race Marital

Street Address City ST 2ip Code Phone Number

T

. — et
®ew- Disabilities --«* gSev. Siblings Devendants Birth Date Enroll Date

Parent's Last Name First Name Title Home Phone ## Work Phone ##
Relative's Last Nanme First Name Relationship Phone Number
Advisor Phone Number
HS Nane City ST Zip Code
HS Address
Comments

Reporter ) Phone Number Key Date

Living Arrangements Educ. Status Spad Placement Grade Level G.P.A SAT

Participant Referral Information for

Educational Goals Est. Compl. Date Behavior Motivation Financial Support

Reading Mathematics Spelling Language
Level Test Date Level Test Date 1laevel Test Date Level Test Date
#sece-eweees  Current Enrocllment in Vocational Education Programs ---—-w-e--
*e -——- --:1:§ocationa1 Education Program Completions -----veccccwee-
Lo - ~seecece-=  Work EXperience =--escccccccce mmmemccccccaa.
* - = Comments ittt
Reporter Phone Number Key Date




VTRACK Transition Program for

T e e Goals for Participant —-=eeecemmcacaamaaa
voe. Ed. Education ‘
Ind Living Community

© 4.

- Begin Dates End Date. Plan Cos
Service Plan___  Agency Est Act LEst Act Outcome . Es¢t Ac

Comnents

Reporter Phone Number ) Key Date

VTRACK Transistion Team Membership for 05/13/88
Member's Nane Agency Begin End Phone Number
1. -

2. o

3.

4.

S.

6.

7.

8.

9.

10.

1.

2. -?
13. T
.

1s8.

16.

COMMENTS

]

Reporter Phone Number Key Date
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VIRACK Assessment Information Summary for

Vocational Assessment
Location
Interests
Potential
Work Assests
Work Deficiss

Comments--—zﬁ
Independent Living Assessment

Skills

Deficits

Community Act.

Comments

Reporter Phone Number

05/13/88

Date

Key Date

.Q.rmcx Health Information for

Lt e D LD Pt DT Relevant Health Information
L =====ce--=<== Medical Alert Information
* - - Medications

05/13/38

#ecece—eee  Source Of INfOrmMation —-ee-eeeeek

Reporter Phone Number

Date of Examination

.Key Date




'VTRACK Participant Note Pad Memorandum for 05/13/88

i
poore

Reporter . Phone Number Key Date
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APPENDIX E

‘ ‘ Project Implementation Forms
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Dear

Your son/daughter has besen selected to participate in Project VAST.
VAST stands for Virginia's Approach to Services for Transitioning Youth and
Young Adults with Disabilities. The Virginia Department of Education is
working in cooperation with nine other state agencies to plan for and
provide the services your child will need to attain higher education or
training, eaployment and independence after completing high school.
Enclosed is a hrochure containing more information about Project VAST.

You and your child will have an opportunity to meet with school
persammel and representatives from commmnity service agencies to plan for
your child's future.

Infomatimabmtywrdxildwillbekeptcmfiderrtjalaxﬂsharedonly
with those adult service agencies that you sign releases for.

If you would like your child to receive the benefit of the combined
rmavailablethxuxghﬂxetenagemismoperatimin?mjectmsr,
please camplete, sign and return the enclosed consent and release of
information form in the enclosed self addressed stamped envelope.

Sincerely,

Enclosures

132 143




Dear (parent's name),

tions! Your son/daughter (name),hasbeenmnatedbywr
staff to participate in Project VAST. Project VAST is a federally funded
project designed to assist youth with disabilities in making the transition
from high school to productive adult 1life. The acronym stands for
"Vixginia'sbpproa&toServmesfarTrarsthngaﬁxarﬂYamAdults
with Disabilities®. The Virginia Department of Bducation is working in
coq:ecatimwithnﬁnuthastaheaqanistoplanforandp:wﬁethe
sexvices that your child may need in order to attain postsecondary education
or training, work, and independence. The cambined resources available
ﬁm:gh%eadnﬂ.tmceagerm&cmldhaveaposluvempactmm
child's future.

Weareplaminganoriamatimneetmgthatmnbeheldat(lomtlm)

on (date) from to . More information about Project VAST
will be explained at the orientation meeting. Other students that have been
selected to participate in Project VAST along with their parents will also
beat:t:e:ﬂ:.ngthemeetnx; If you can not attend this meeting please notify
me via telephone at (phone mumber) by (date) so that other arrangements can
be made.

We encourage your participation in the orientation meeting so that you
canleamhowyourd111dw111benef1tfranpazt1c1patmg1n?r03ectVAST I
lock forward to meeting with you on

Sincerely,
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PROJECT VAST
PARENTAL CONSENT AND RELEASE OF INFORMATION FORM

I give permission for my child '
S.S.# - - , D.O.B. - - , to be enrolled in Virginia's
AppmadmtoServicsforTzamitimirgthharﬂYamgAdultswith
Disabilities Project (Project VAST), and to participate in the activities of
Project VAST. I give permission to The Virginia Department of Bducation to
share medical reports, psychological reports, social histories, financial
statements, Individualized Bducation Programs, anmal review reports,

and programs as indicated below, and until such time as I or my child
temminates participation in Project VaST. I understand that at any time, I
myrevdcemycmsmttoallwnydxildtoparticipate, and/or share
information about my child. I fully realize that I may be required to
prwideallcostformyd:ild'spostsecaﬂaxytrainﬁg, education ar other
services and resources.

Infomtimabartmyd:ildmybesharedwiththeagemi&slistedbelow
which I have designated by my initials on a need to know basis:

yes mo
—— — Virginia Department of Education

Virginia Department of Rehabilitative Services

Virginia Department for the Visually Handicapped

—— — Virginia Department for the Deaf and Hard of Hearing

Virginia Department of Mental Health, Mental Retardation and
Substance Abuse Services and their commmity service board

subsidiaries and subcontractors, , area
office.

Two and Four year Colleges and Universities in Virginia,
, (name of institution).

—— — Virginia Employment Camnission,
area office.

,area office.

The Virginia Commumity College System and all commnity colleges
in Virginia, including

Institution) .

, (name of
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Page 2
PARENTAL CONSENT AND RELEASE OF INFORMATION FORM
yes mo
—r —_ The demonstration project entitled, "Virginia's Approach to
Services for Transitioning Youth and Young Adults with
Disabilities" (Project VAST) which is administered by the
Virginia Departmeiit of Education.
— — Virginia Department for the Rights of the Disabled.
— ___ cther
Date Signature of Parent of Guardian
Date Project VAST Representative

Title




PROJECT VAST
PARTICIPANT OONSENT AND RELEASE OF INFORMATION FORM

I , S.S.# - - ’
D.0.B. - - , consent to be enrolled in Virginia's Approach To
Sexrvices for Transitioning Youth and Young Adults with Disabilities Project
(Project VAST), and to participate in the activities of Project VAST. 1In
addition I give permission to the Virginia Department of Bducation to share
medical reports, psychological reports, social histories, financial
statements, Individualized Education Programs, anmual review reports,
criminal and school records; behaviaral assessments, physical, occupational
and speech therapy reports; and vocational, independent living ard
recreatiaalmluatiascanemirgmebemeenarﬂamrgtheagemi&sam
programs as indicated below, and until such time as T terminate
participation in Project VAsT. I uxlerstand that at any time I may withdraw
fram Project VAST and revoke my permission to share information about me. I
ﬁﬂlyrealizethatlmybereq:imdtostmcostformypostsecmﬁary
training, education or other services or resources.

Information about me may be shared with the agencies listed below
which I have designated by my initials on a need to know basis:

yes no

— — Virginia Department of Etucation

Virginia Department of Rehabilitative Services
Virginia Dep=rtment for the Visually Handicapped
—— — Virginia Department for the Deaf and Hard of Hearing

subsidiaries and subcontractors, , area office.

Two and Four Year Colleges and Universities, including
, (name of institution).

— —.. Virginia Employment Cammission, area office.
——. — Job Training and Partnership Administration agencies in Virginia

arnd their subsidiaries and contractors, ’
area office. ;

— — Virginia Commmnity College System and all commmity colleges in
Virginia, including '
(name of institution).
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PROJECT VAST
PARTICTPANT CONSENT AND RELEASE OF INFORMATION FORA

The demonstration project entitled, "Virginia's Approach To
Sexrvices for Transitioning Youth and Yoo~ Adults with
Disabilities" (Project VAST) which is administered by the
Virginia Department of Education.

The Virginia Department of the Rights for the Disabled
other

I consent to have information shared with my parents as indicated:

yes no
e __ mother
—_  ___ father
Date Signature of Participant
Date Project VAST Representative

- ‘ Titls




PRQJECT VAST
STUDENT SELECTION

™% _____ = Age___ Sex_____ Race
Family Econamic Status: Iow ___ Average High
Years from Graduation _ I.Q.

High school diplam IEP diploma _

——

Grade level equivalency: reading ___ math ___ written language _
Disability:

Other:
Severely disabled: Yes No

Parental Support/Involvement: ILow
Student Motivational ILevel: Iow
Student behavior:

Average _ =~ High __

Average _ __ High __

Drop out? Yes No
Involved in Other Transition Projects? Yes No
Enrolled in Special Bducation? Yes No

Check Agencies That Corid Possibly Provide Transitional Services:

Special Education ____ RS __
\ocational Education _ VDDHE
Adult Education __ ovE
Cammmnity Colleges _ MHMRSAS ___
Four Year Colleges _____ VEC ____

JTPA Other
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STUDENT SELECTION

NATIVE AMERICAN
ALASKAN NATIVE

ASIAN (R
PACIFIC ISTANDER

ECOMINIC STATUS:
HIGH

MEDIUM

NOT SPECIAL ED

DROP OUT,

:5

BABESRE g RS

SEVERELEY DISABLED

AGENCIES MAY UTILIZE:
MHMRSAS (CSB)
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TRANSITION PROGRAM GUIDE

Name: last _. First Sex ___
Date of Birth: _ / / Social Searity No. ___ - -
Primary Disability Secandary Disability

Name of School

Qurriculum:

Special Bducation
Reqular Education

Vocational Bducation training in

Anticipated Date of School Exit Actual Date of School Exit
Reason for ®dt: Dropout ___ . Grad __  Campletion of Program
Transition Team Members: ‘
Parent/Guardian
Representative Agency
Representative Agency
Representative Agency
Representative Agency
Representative Agency
Other

Transition Team Chair
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g;trf .

VOCATTONAL::
—— Campetitive Employment with no support

—_ Competitive Employment with time limited support
——— Supported Employment

—— Sheltered Employment

Other

cnmemaem—

POSTSEQONDARY EDUCATION/TRATNING

——— University-—no special support

— University-—needs special support

——e. Commmnity College-—no special support
‘ . Commmnity College—special support

. Commmity College--special classes/programs

—. Military

. Vocational Training Program
Adult Bducation

Other

INDEPENDENT LIVING

. Independent Living—no support services
— Ldependent Living—time limited support
—— Independent Living--daily support

— . With Parents or Relatives

—— Group Hame
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——. Adult Home
e Skilled Nursing
- Other

LEISURE/COMMUNITY PARTICIPATION
— Voting

—— Utilizing Comnmnity Facilities (Such as bowling, alleys, pools,
parks, library, restaurant, movie theater

e The arts

—  Sports Participant/Spectator

. Commumnity Groups

— Service Organization; Religious Organizations
Indicate Specific Activities Below:
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Date of Date of Date.of Date of

. Initia- Comple- Initia- Comple-
‘ tion tion tion tion
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Glossary of Terms

aole-bodjed: The preferred term for describing persons without disabilities.
The word "normal" is often used as a synonym for able-bodies. However, this
term should anly be used to refer to statistical nomms and averages (National
Rehabilitation Association.)

age of eligibility: All eligible handicapped children who have not graduated
from a secondary school or completed a program approved by the Board of
Bducation and who are mentally retarded, physically handicapped, seriously
emctionally disturbed, speech and language impaired, hearing impaired, visually
impaired, autistic, multihandicapped, severely and profoundly hardicapped, have
a specific learning disability, or who are otherwise handicapped as defined by
the Board of Education; who, because of such impairments, are in need of special
education, whose second birthday falls on or before September 30, and who have
not reached their twenty-second birthday on or before September 30 (Regulations
Governing Special Education Programs for Handicapped Children and Youth in
Virginia, 1985.)

audjology: (1) Identifying and evaluating children with hearing loss;

(2) Detemmining the range, nature, and degree of hearing loss, including
referral for medical or other professional attention for the rehabilitation of
hearing; (3) Selectiny and fitting an appropriate aid and evaluating the
effectiveness of ampliation; and (4) Counseling and gquidance of pupils ard
parents regarding hearing loss (Regulations Governing Special Education Programs
for Handicapped Children and Youth in Virginia, 1985.)

autism: A behaviorally defined syndrome; the essential features are typizally
manifested prior to thirty months of age and include disturbances of: (1)
developmental rates and/ar sequences; (2) responses to sensory stimuli; and (3)
speech, language, and cognitive capacities and capacities to relate to people,
events, and dbjects (Regulations Governing Special Education Programs for
Handicspped Children and Youth in Virginia, 1985.)

blind: It is correctly used to describe a person with a total loss of vision.
It is not considered appropriate for describing persons with partial vision.
Such persons are more accurately described as partially sighted or with partial
vision (National Rehabilitation Association.)

child: Any person who shall not have reached his/her twenty-second birthday by
September 30 of the cwrrent year (Regulations Governing Special Education
Programs for Handicapped Children and Youth in Virginia, 1985.)

caprefiensive programs and services: Educational programs and support services
which are required to provide a free appropriate educational program in the
least restrictive enviromment to every handicapped child ages 2 to 21,
inclusive, in each local school division or other public agencies responsible
for providing educational services to handicapped children and youth
(Regulations Governing Special Education Programs for Handicapped Children and
Youth in Virginia, 1985.)

145

153




S

consent: (1) The parent has been fully i ormed of all information relevant to
theactivityformid)cmsmtissmx;htinhisorhermtivelanguage, or cother
mode of commumnicaticn; (2) .thepamrtmﬂerstarﬂsardagrees, J:nwritirxg,tothe

Youth in Virginia, 1985.)

counseling sexvices: Services provided by qualified visiting teachers, social
workers, psychologists, guidance counselors, or other qualified persarmnel
(Regulations Governing Special Education Programs for Handicapped Children and
Youth in Virginia, 1985.)

developmenta) disabiljty: Any mental and/or physical disability incurred before
agezzmidaislﬂcelytocmmhmeirﬂefinitelyaniraﬁultsinsubstantial
functional limitations in a combination of major life activities that will
require individualized care and treatment of lifelong duration. This term
includes individuals with mental retardation, cerebral palsy, autism, epilepsy,
sensory impairments, birth injuries, traumatic accidents, or other disease
processes which began prior to age 22 (National Rehabilitation Association. )

developmentally delaved: A child belosw oge 5 who exhibits a significant delay
in one or more of the areas of developrent: cognitive ability, motor skills,
social/adaptive behavior, perceptual skills, and commmication skills
(RegﬂatiachvemﬁrgSpecialEdmtimProgransformrdi@;pedmndrenarﬁ
Youth in Virginia, 1985.)

direct sexvices: Servicaspmvidedtoahardimmedduildbythestate
directly, by contract, or through other arrangements (Requlations Governing
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Special Bducation Programs for Handicapped Children and Youth in Virginia,
1985.)

disability, disabled, physical disability: These terms are preferred over
"handicap(ped)" to describe a permanent, physical condition that interferes with
a person's ability to do samething independently—walk, see, hear, talk, dress,
learn, lift, work, etc. Temms such as cripple(d), deformed, victim, sufferer,
invalid, and spastic, are .asidered negative and demeaning and should not be
used (National Rehabilitation Association).

disclosuge: Permitting access or the release, transfer, or other cammmication
of education (scholastic) records of the student or cther personally identifi-
able information contained therein, by any means to any party. (1) Disclosure,
through access, means the right to review, inspect, amd copy. (2) Disclosure
through release, means the surrender of specific information, arally, in
writing, or electronically, upon receipt of a valid request. (3) Disclosure,
through transfer, means to swrrender the entire record when transfer occurs

-within a local school division. It may also mean the surrender of a transcript

of the record when transfer occurs between local school divisions, between local
school divisions and postsecondary institutions or another educational agency or
institution (Regulations Governing Special Eduction Progrems for Handicapped
Children and Youth in Virginia, 1985)

down's syndrome: Preferred over "mongolism(oid)" to describe a form of mental
retardation involving improper chromosamal division at conception (National
Rehabilitation Association.)

eligible student: A student who is 18 years of age or is attending an
institution of postsecondary education. The permission or consent required of
and the rights accorded to parents relative to scholastic records shall be
accorded said studerts (Regulations Governing Special Education Programs for
Handicapped Children and Youth in Virginia, 1985.)

evaluatjon: Procedures used to determine whether a child is handicapped ard the
nature and extent of the special education and related services that the child
needs. The temn means procedures used selectively with an individual child and
does not include basic tests administered or procedures used with all children
in a school, grade, or class (Regulations Governing Special Education Programs
for Handicapped Children and Youth in Virginia, 1985).

FAPE: A statutory term which requires special education and related services to
be provided in accordance with an individualized education program (IEP).
However, under Section 504, each recipient must provide an education which
includes services that are "designed to meet individual educational needs of
handicapped persons as adegquately as the needs of nonhandicapped persons are met
. » « " Those regulations state that implementation of an IEP, in accardance
with Part B, is one means of meeting the "FAPE" requirement (Regulations
Governing Special Education Programs for Handicapped Children and Youth in
Virginia, 1985.)

federal financial assjstance: Any grant, loan, contract or any other
arrargement by which the U.S. Department of Education provides or otherwise
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makes available assistance in the form of furds, services of federal persomnel,
or real and personal property (RegulatimchverningSpecialEdlmtiumgrans

individual's attendance at an educational agency or institution (Regulations
Gwenﬂ:gSpecialEducatiumgransfor}mﬂi@;pedmildrmaIﬂthhin
Virginia, 1985.)

handicap(ped) : It is often used as a synonym for disability (disabled).
rbiever,eanq:tm;citirglawsorregulatians, it is the less preferred temm
for describing a person's physical condition. It is better used to describe
enviramental conditions sch as stairs, attitudes, or laws, etc., which inhibit
a person's ability to function independently. For example, it would be correct
to say, "mestairsareahardiapforher"butimorrecttosay, "the
handicapped child could not use the stairs" (National Rehabilitation
Association.)

(RegulatiasGovemﬁgSpecialEhmtiumgransfothrﬁimppeddzﬂdrmmﬂ
Youth in Virginia, 1985.)

hard of hearing: Ahearixginpaimt,vhetherpemnentorflucmatirq, which
adversely affects a child's educational performance but which is not included
under the definition of "deaf" in this sectien (Regulations Governing Special
Bducation Programs for Hardicapped Children and Youth in Virginia, 1985.)

imepemem—mtanofficeroragentoftheIEAormeSEA.

NOTE: Apezsonwhoctherwisequalifi%toserveasaheaﬁmofficeris
mtanaxplcyeeoftheagencysolelybemusehe/sheispaidbytheagemyto
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serve in this capacity (Regulations Governing Special Bducation Programs for
Handicapped Children and Youth in Virginia, 198S.)

_ . N Prog [EP) : A written statement for each
child developed in any meeting by a representative of the LEA who
shall be qualified to provide, ar supervise the provision of, specially designed
instruction to meet the unique needs of handicapped children, the teacher, the
parents of such child, and whenever appropriate, such child, which statement
shall include: (1) a statement of the present levels of educational performance
of such child; (2) a statement of ammal goals, including short-term
instructional cbjectives; (3) a statement of the specific educational services
to be provided to such child, and the extent to which such child will be able to
participate in regular educational programs; (4) the projected date for
initiation and anticipated duration of such services; and (5) appropriate
cbjective criteria and evaluation procedures and schedules for determining, at
least on an anmual basis, whether instructional cbjectives are being achieved
(Regulations Governing Special Education Programs for Handicapped Children and
Youth in Virginia, 1985.)

in-service txaining: Training other than that received by an individual in a
full-time program which leads to a degree (Regulations Governing Special
Bducation Programs for Handicapped Children and Youth in Virginia, 1985.)

estri e Fnvivonment IRE) : Educational setting for handicapped
chil which, to the maximm extent possible, provides for education and
Supplementary aids/services necessary to the handicapped child's special needs,
in settings camparable to, but not separate. from, those provided children who
are not handicapped unless the nature or severity of the handicap requires such
separation (Requlations Governing Special Education Programs for Handicapped
Children and Youth in Virginia, 198S.)

local Pducatjonal Agency (IFA): The local school division or other public
agencies responsible for providing educational services to harndicapped children
and youth (Regulations Governing Special Education Programs for Handicapped
Children and Youth in Virginia, 1985.)

mentally ill/mental disorder: Correctly used to describe a person who has lost
the social and/or vocational skills necessary to function independently.
Neqative, demeaning temms such as mentally deranged, deviant, maniac, crazy,
lunatic, and mad are considered inappropriate and should be used only in direct
quotations. Terms such as neurotic, psychotic, psychopathic, and schizophrenic
(describing behavior but not for people) are not appropriate since these terms
describe conditions people may have, not the pecple themselves. For example,
use "an individual with schizophrenia" not "a schizophrenic" ard use "a person
with an alcohol dependence" not "an alccholich (National Rehabilitation
Association.)

mentally retarded: The preferred term for describing a person who, from birth,
has developed at a rate significantly below average. Terms such as idict,
moron, mentally deficient/defective, imbecile, and feeble-minded are considered
derogatory and should be used only in direct quotations when essential to the
story (National Rehabilitation Association.) A significantly subaverage general
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intellectual functioning, existing concurrently with deficits in adaptive
bemviorardnanifestaddtmingthedevelopnental period, which adversely affects
a child's educational performance (Regulations Governing Special Education
Programs for Handicapped Children and Youth in Virginia, 1985.)

muiltibandicapped: Concomitant impairments (such as mentally retarded-blind,
mentally retarded-orthopedically impaired, etc.), the cambination of which
ausess:dasevemed!mtiaalproblansﬂntﬂleyfzrmtbeaccamndatedin

native lanquage: It is defined by section 703(a) (2) of the Bilingual Education
Act which provides as follows: The term "native language" when used with

normally used by that person, orin‘.:hecaseofadmild,thelarguagemmally
used by the parents of the child (Regulations Governing Special Education
Programs for Handicapped Children and Youth in Virginia, 1985.)

coccupational therapy: It is improving, developing, or restoring functions
impaired or lost through illness, injury, or deprivation. It is improving the
abﬂitytoperfomtasksforirdeperdartfmbtionmgwhmﬂmtimingwhen
functions are impaired or lost. Itispreventirg,thmx;hearlyirrtervention,
hﬁtialorﬁm&arinpaimntorl&offmim(RegulatimsGovemimSpecial
BEducation Programs for Handicapped Children and Youth in Virginia, 1985.)

orthopedically jmpaired: A severe orthopedic impairment which adversely affects
a child's educational performance. The term includes impairments caused by
congenital anamaly (e.g. clubfoot, absence of same member, etc.) impairments
caused by disease (e.g. poliamyelitis, bone tuberculosis, etc.), and impairments

sther health impajred: It means having limited strength, vitality or alertness,
duetod:ronicoramtehealthproblarsanhasaheartcmdition, tuberculosis,
rhamatic fever, nephritis, asthma, sickle cell anemia, hemophilia, epilepsy.
lead poisoning, leukemia, or diabetes, which adversely affects a child's
educational performance (Requlations Governing Special Education Programs for
Handicapped Children and Youth in Virginia, 1985.)

parent: A parent, quardian, or an individual acting as a parent in the absence
of a parental guardian. The temm "parent" means either parent, unless the IFA
hasbemprovidedwiﬂxeviderneﬂntﬂnmisalegaﬂybirdingﬁstnmtora
smtelaworcan-to:dergwemjngsudxmttersasdivome,sepamtim, or
wstodywhidzmﬂxerorfaﬂxer,ﬂ:eadoptivewﬁxerorfaﬂmr,ormelegally
appointed guardian or committee has custody of the child. The term "parent"
alsomeansasnmgatepamntappointedpmnttoprwisimssetforthin
Requlations. A child 18 years or older may assert any rights under these
regulations in his/her own name (Regulations Governing Special Education
Programs for Handicapped Children and Youth in Virginia, 1985.)
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parent counseling and training: Assisting parents in understanding the special
needs of their child and providing parents with information about child
development (Regulations Governing Special Education Programs for Handicapped
Children and Youth in Virginia, 1985.)

participating agency: any agency or institution which collects, maintains, or
uses personally identifiable information or from which information is abtained
(Regulations Governing Special BEducation Programs for Handicapped Children and
Youth in Virginia, 1985.)

person who camnot speak: It is the preferred term for describing a person who
is unable to speak at all. Terms such as "deaf-mute" and "deaf and cumb" are
considered degrading and imply that persons without speech are also deaf whi
may not necessarily be true (National Rehabilitation Association.) ’

personally jdentifiable data: It is (1) the name of a child, the child's
parent, or other family member; (2) the address of the child; (3) a personal
identifier such as the child's social security mumber or student mumber; (4) a
list of personal characteristics which would make it possible to identify the
child with reasonable certainty; or (5) other information which would pemmit
reasonably certain identification of the child (Regulations Governing Special
BEducation Programs for Handicapped Children and Youth in Virginia, 1985.)

physical education: It is defined as follows: (1) the term means the
development of physical and motor fitness, fundamental motor skills and
patterns, and skills in aguatics, dance, and individual and group games and
sports (includi ;, intrammwal and lifetime sports) and (2) the term includes
special physical education, adapted physical education, movement education, and
motor development (Regulations Governing Special Education Programs for
Handicapped Children and Youth in Virginia, 1985.)

physical therapy: Services provided by a qualified physical therapist upon
medical referral and direction; and includes the evaluation, testing, treatment,
1eeducation and rehabilitaticn by physical, mechanical, or electronic measures
and procedures of individuals who because of trauma, disease or birth defect
present physical and/or emotional disorders. The term "physical therapy" does
not include the use of Roentgen rays and radium for diagnostic or therapeutic
purposes or the use of electricity for shock therapy and surgical purposes,
including cauterization (Regulations Governing Special Education Programs for
Handicapped children and Youth in Virginia, 1985.)

: It is the change in a child's academic offerings from general
to special education and vice versa, and the change in the physical setting
where a child's special octucation program is offered (Regulations Governing
Special BEducation Programs for Handicapped Children and Youth in Virginia,
1985.)

proqram change: Any change in the way special education services are provided
to a child as determined by the child's individualized education program
(Regulations Governing Special Education Programs for Handicapped Children and
Youth in Virginia, 1985.)
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psychological services: It includes (1) administering psychological and
e&mtiaaltestsarﬂctherassessnentprocedm; (2) interpreting assessment
results; (3) obiaining, integrating, and interpreting information about child
behavior and conditions relating to learning; (4) consulting with other staff
members in plamning school programs to meet the special needs of children as
indicated by psychological tests, interviews, and behavioral evaluations; and,
(5) plaming and managing a program of psychological services, including
psychological counseling for children and parents (Regulations Governing Special
Bducation Programs for Handicapped Children ard Youth in Virginia, 1985.)

public agency: It includes the state educational agency, local educational
agencies, intermediate educational units, and any cother public agencies which
are responsible for providing education tc handicapped children (Requlations
Gwemhx;SpecialEdtmtiumgrm:sforHaxﬂicappeddxﬂdnmarﬂquhin
Virginia, 1985.)

Riblic expense: It means that a required educational and evaluation service is
provided at no cost to the parent (Regulations Governing Special Education
Programs for Handicapped Children and Youth in Virginia, 1985.)

recipient: It means any state or other political subdivision, any public or
private agency, institution, organization, or other entity, or any person to
which public financial assistance is extended directly or throwh ancther
recipient (Regulations Governing Special Education Programs for Handicapped
Children and Youth in Virginia, 1985.)

recreatjon: It includes (1) assessment of leisure function; (2) therapeutic
recreation services; (3) recreation program in schools and camunity agencies;
and (4) leisure education (Requlations Governing Special Education Programs for
Handicapped Children and Youth in Virginia, 1985.)

related services: Transportation and such developmental, corrective, and other
sqportivesewimasammquiredtoassistahamimppedd)ildtobemﬁt
from special education, and includes speech pathology and audiology,
psychological services, physical and occupational therapy, recreation, early
identification and assessment of diszbilities in children, counseling services,
arﬂmedicalservicasfordiagnosti:orevaluatimp.nposas. The tem also
includes school health services, scocial work services in schools and parent
camseling and training.

Senate Report No. 94-168 provides a definition of "related services,"
maldngclearmatallsudxrelatedservicesnaymtbegequimdforeadx

'melistormlatedserviwsismtamaustiveardmayinclmeomer
developmental, corrective, or supportive services (such as artistic and cultural
programs, and art, music and dance therapy), if they are required to assist a
handicapped child to benefit from special education.

152 .

e
<
o




There are certain kinds of secrvices which might be provided by persons from
varying professional backgramnds and with a variety of operational titles,
depending upon requirements in individual states. For example, caunseling
sexrvices might be provided by social workers, psychologists, or gquidance
counselors, and psychological testing might be done by qualified psychological
examiners, psychametrists, or psychologists, deperding upon state standards.

Each related service defined under this part may include appropriate
administrative and supervisory activities that are necessary for program
plamning, management, and evaluation (Regulations Governing Special Education
Programs for Handicapped Children and Youth in Virginia, 1985.)

School Health Sexvices: Services provided by a qualified school murse or other
qualified person (Requlations Governing Special Bducation Programs for
Handjcapped Children and Youth in Virginia, 1985.)

Screening: Those processes which are used routinely with all children to help
determine educational strengths and weaknesses (Regulations Governing Special
Bducation Programs for Handicapped Children and Youth in Virginia, 1985.)

Section 504: That section of the Rehabilitation Act of 1973 which is designed
to eliminate discrimination on the basis of handicap in any program or activity
receiving federal financial assistance (Regulations Governing Special Fducation
Programs for Handicapped Children and Youth in Virginia, 1985.)

seizure: Correctly used to describe an involuntary mscular contraction
symptamatic of the brain disorder, epilepsy. The term "convulsion" should be
reserved for the more dramatic type of seizure involving contractions of the
entire body. Although the texrm "fit" can be found in the dictionary and may be
camonly used by the medical profession in other countries, it is considered
inappropriate because it comotes mental derangement, willful emoticnal
outhursts or loss of emotional control (Nationmal Rehabilitation Association.)

sexious emotiona listixbed: It is defined as follows: (1) A condition
exhibiting one or more of the following characteristics over a long period of
timeardtoamﬁceddegmewhidmadvezselyaffectsedtmtimlperfomame:
(2) an inability to learn which canmot be explained by intellectual, sensory, or
health factors; (b) an inability to build or maintain satisfactory interpersonal
relationships with peers and teachors; (c) inappropriate types of behavier or
feelings under normal circumstances; (d) a general pervasive mood of unhappiness
or depressions; or (e) a tendency to develop physical symptams or fears
associated with personal or school problems; (2) The term includes children who
are schizophrenic. The term does not include children who are socially
maladjusted, unless it is determined that they are seriously emotionally
disturbed (Regulations Governing Special Bducation Programs for HRandicapped
Children and Youth in Virginia, 1985.)

severely and profcundly handicapped: It is defined as follows: (1) The temm
includes individuals who: (a) have primary disabilities that severely impair
cognitive and/or adaptive skills and life functioning; (b) may have associated
severe behavior problems; (c) may have the high probability of additional
physical and/or sensory handicaps; and (d) do require significantly more
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educational nwﬂnnampzwidedforﬂxemildlyarﬁmoderately
handicapped in special education programs; (2) Specifically included are: (a)
individuals diagnceed as severely and profoundly mentally retarded; and/or (b)
individuals who exhibit two or more severe handicaps, i.e., physical, sensory,
behavicral. NOIE: The term does not, however, include individuals of normal
mmmmmymmmmmm@m&ofme
nmber of related support sexrvices they require (Regulations Governing Special
Bducation Programs for Mandicapped Children and Youth in Virginia, 1985.)

sociological services: (Visiting Teacher/school Social Vbrloarc)hﬁmlude (1)
Pmparin;asocialordevelcpnamlhistoxymahardimpped d: (2) Group
mﬂixﬂividmlmuelimwiththad:ildarﬂfamily; (3) Working with those

educational program (Regulations Governing Special Fducation Programs for
Handicapped Children and Youth in Virginia, 1985.)

Spastic: Itismvectlyusedtodﬁscribeamsclewithsmanahnmal
involuntary spasms. Itismtappmpriatefordscribingapersmwithcerebral
palsy--muscles are spastic, not pecple (National Rehabilitation Association.)

Specjal: Itisincormctlyusedtodescribethatmimisdiffemntormnamm
about any person. However, except when citing laws or regulations, it is
midemdcaﬂescaﬁj:gtousethistemtodsaﬁepezsmswithdisabilities
in general (National Rehabilitation Association.,

i : Specifically designed instruction, at no cost to the parent,
to'netﬂuatmiqueneedsofahandiwppeddiild, including classroom
instruction, instruction in physical education, home instruction, ard
instruction in hoepitals and institutions. The term includes speech pathology,
if the service consists of specially designed instruction, at no cost to the

tctheparent,tometthelmiqaeneedsofahandimppeddlild. The terms in

capped '
paxmtsasaputoftheregularedxmtimpmgram (2) Physical education means
ﬁedevelcpmtofmysicalardmtorﬁm,fmﬂammtalmtors)dnsam
pattems,ardsldllsinaqnti&s,dame,arﬂirﬂivi&nlardgmxpganmarﬂ
sports(imlwingintrmmalandlifetixesports.) The term includes special
physical education, adaptive physical education, movement education, and motor
development. vocational e&mtimmeansorganizededxmtimalpmgrammidx
aredimctlymlatedtoﬁxepreparatimofirﬂividmlsforpaidormpaid
axploymam,orfqradditiaalprepamtimforammermquirﬁgotherﬂ:ana
baccajaureate or advanced degree. The definition of special education is a
partiwlarlyinportantmemderttmereglnatiassimea.dxildismt




(because not "handicapped") is not covered under the Act (Regulations Governing
Special Bdwation Programs for Handicapped Children amd Youth in Virginia,
1985.)

svecific leamming disability: It is a disorder in one or more of the basic
psychological processes involved in understanding or in using language, spoken
or written, which may manifest itself ir an imperfect ability to listen, think,
speak, read, write, spell, aor to do mathematical calculations which adversely
affects the child's educational performance. The term includes such conditions
as perceptual handicaps, brain injury, minimal brain dysfunction, dyslemia, and
devalopmental aphasia. The term does not include children who have learning
preblems which are primarily the result of visual, hearing, or motor handicaps,
of mental retardation, of emotional disturbance, or of enviromental, cultural,
or econcmic disadvantage (Regulations Governing Special Education Programs for
Handicapped children and Youth in Virginia, 1985.)

It is a disorder in the ability to learn effectively in respect to ane's
own potential when presented with an appropriats, regular instructional
envirament. This does not include persons with vision, hearing, or motor
inpairment, those with mental retardation or emotional disturbencs, or persons
who are enviromentally, culturally, or econcmically disadvantaged. The term
specific learning disability is preferred over the more general term, leaming
disability because it emphasizes that the disability effects anly ona or two
areas of learning (National Rehabilitation Association.)

speech and language impaired: A commnication disorder, such as stuttering,
impaired articulation, a language impairment, or a voice impairment, which
adversely affects a child's educational performance (Regulations Governing
Special Education Programs for Handicapped Children and Youth in Virginia,
1985.)

speech impajred: It is correctly used to describe persons with limited or
different speech patterns (National Rehabilitation Association.)

surrogate parent: A person appointed in accordance with procedures set forth to
provide children who are in legal or physical custody of the state, or whose
parents are not known or are unavailable, with the protection cf procedw-al
safequards (Regulations Governing Special Education Programs for Handicapped
Children and Youth in Virginia, 1985.)

testing: Individual evaluation procedures (formal testing and assessment) to
determine initial or continued eligibility for special education services
(Regulations Governing Speciai Education Programs for Handicapped Children amd
Youth in Virginia, 1985.)

visually handicapped: A visual impairment which, even with correction,
adversely affects a child's educational performance. The term includes both
partially seeingy and blind children (Regulation Governing Special PBducation
Program for Handicapped Children and Youth in Virginia, 1985.)

vocational education: Organized educational programs which are directly related
to the preparation of individuals for paid or unpaid employment or for
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additional preparation for a career requiring cother than a baccalaureate or
advanced degree. This definition of vocational education is taken from the
Vocational Bducation Act of 1963, as amended by Public Iaw 94-492. Under that
m,wmmum"mwesmwmmmuwmmmm
education programs (Regulations Governing Special Bducatior: Programs for
Handicapped Children and Youth in Virginia, 1985.)

wand of the state: All parental rights and responsibilities for the care and
custody of a child have been terminated by Court order and the chi. ' has been
placed in the care and custody of the State (Requlations Governing Special
Etucation Programs for iandicapped Children and Youth in Virginia, 1985.)
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APPENDIX G

Guidelines for Writing and Reporting About Persons
with Disabilities




The fellowing points are issues to consider when portrayin- or writing about
individuals with disabilities:

a.

b.

Orﬂynakereferencetoaperson'sdisabilitywhenitisinportanttothe
story.

Avoid using adjectives as nouns as in: "the disabled, the deaf, the
blind, a cripple, a retard/retardate, a victim, an arthritic, a
spastic." It is more acceptable to say, people who are deaf" or
"person who has had polio," "persons with disabilities."

Where possible, emphasize the importance of the individual rather than
the disability by saying, "person" or "individual" before describing the
disability. For example, say, "persons (those) with disab; ities" or
"people who are deaf" rather than "disabled persans” or "deaf pecvle.™

Avoid using descriptions such as unfortunate, pitiful, poor and other
such value-laden words. When possible, use descriptions which emphasize
a person's abilities such as: "uses a wheelchair/braces" rather than,
"confined to a wheelchair" (a wheelchair enables mobility, without it,
the person is confined to a bed.)

Do not sensaticnalize the onset or effects of a disability with phrases
as: afflicted with...suffering fram. It is more acceptable to say,
"the person has (had), the person has experienced, a person with."

Qualifying statements such as, "He uses a wheelchair but seems to be
very bright" are demeaning ard imply that the attribute is exceptional.

Avoid implying sickness when discussing disabling conditions. To the
general public, "disease" has connotations of being unsightly and
contagious. A disability itself is not a disease nor is the person
necessarily chronically ill.

Avoid pejorative implications of disability-related words when used in
camonly accepted metaphors (Wright, 1984). For example, altarnatives
for "pblind faith" should be "unquestioning faith," "blind rage" should
be "furious undirected rage."
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Able-bodied: 145

Academic Advisement: 65

Academic Cammon Market 55

Accessibility: 65

Accommodation: 66

Acute/Intensive Psychiatric or Substance Abuse Services: 49
Adult Basic Education (ABE) 40

Adult Developmental/Activity Center/Developmental Day Programs 51
Aduit Bducation 40

Adult literacy activities 41

Advocacy: 83

Affirmative Action 56

Agricultural Education 37

Allied Training 47

Allowable services 69

Alternative Day Support Arrangements 51
Aptitude testing: 72

Audiology: 145

Autism: 145

Background Information: 108, 111, 113, 116
Blind: 145

Board of Education 32

Business Education 37

Career ladder 26

Career Seminar: 80

Case Management 50

CASE STUDIES 106

Cashiering and General Office Helper: 119
Center for Indeperdent Living 46
Certificates of high school equivalency 70
Child Care: 118

Child: 145

Choice/Change Seminars: 73

Client tracking 29

Closure 27

Co-Curricular Activities: 62

College Scholarship Assistance Program 57
College Transfer Education: 60

Colorado follow-up 3

Communication Sexrvices 46

Cammmity Resources: 65

Congenital disability: 146

Consent: 146

Continuing Adu't Education: 60

Costs of services 29

Council Notes 57

Council Programs and Activities 55
Council Publications 57

Counseling ard guidance 94
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courselmg and psychologltnl services 45

Current Evaluation Results: 110, 112
Qurrent Psydx:loglcal Evaluation Results: 114, 117

Day Treatment/Partial Hospitalization 50

Deaf persons 82

Deaf Project 46 |
Deaf: 146 ‘
Deaf-blind: 146 ‘
Deaf/hard of hearing pecple 82

Demonstration site 28 l
Development of job cpenings 70

Developmental disability: 146

Develcpnentally delayed: 146
Direct services: 146

Directory of Undergraduate Degree Program at Virginia Colleges 57

Disability groups 22

Disability, dlsabled physical disability: 147

Disclosure: 147

Dislocated Worker Programs 72 .

Disseminating information on program activities to employers 70
Damiciliary Care 52

Down's syndrame: Preferred over "mongolism(oid)" to describe 147
Drop-auat 22

Duplication of services 27

Early Intervention - These activities are intended to improve 53
Eastern Shore Tuition Assistance Program aids Virginia's Easte 57
Econcmically disadvantaged 68

Education for Ecorrmic Security Act 55

Education Services: Visually handicapped 79

Education-to-work transition activities 70

Educational History: 111, 113, 116

Educational Information: 108

EEP: The Education to Employment Project 5

Fligibility 32, 37, 40, 42, 48, 59, 68, 72, 75, 82

Eligible student: 147

Emergency Services: 48

Eminent Scholars Program 55

Employability 25

Employability Training: 73

Employment generating activities 70

Evaluation of vocational rehabilitation potential 94

Evaluation: 147

Exemplary youth programs 70

Extended Rehabilitation: 49

Extended Sheltered Employment or Work Activity 50

Fact Book on Higher Education in Virginia 57

FAPE: 147
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Feasibility (Reasonable Expectation) 77
Federal financial assistance: 147
Financial Aid 57

Financial Aid Information Brochures 57
Financial aid: 148

Follow-up procedures 27

Follow-up services 70

Free appropriate public education 34
Functioning abilities 22

Funds for Excellence 55

Funds for Excellence Sub-program 56
Gainful homebound work 78

GATB: 118

General Education Development (GED) testing 41
General Bducation: 60

Glossary of Terms 145

Goal for independence 26

Goal of Project VAST 14

Group Homes/Halfway Houses 51
Guidance and counseling 43
Hardicap(ped): 148

Handicapped 37

Handicapped child 33

Handicapping conditions: 148

Hard of hearing persons 82

Hard of hearing: 148

Harris and Associates 2

Hasazi 159

Head Trauma Program 46

Head Trauma Program: 44

Health Occupations Education 38
Higher Education Equipment Trust Fund 55
Higher Education Studies 57

Home Economics Education 38

Hamemaker 77
IACC 4, 9, 87
IFP 25

Impartial hearing officer: 148

In-service training: 149

Independent Living Evaluation 130

Indeperdent living services 94

Independent Living Services: 45

Independent Living: 109, 114, 117

Individual Transition Teams 24

Inlividualized education program (IEP) 25
Individualized Education Program (IEP): 149
Information and Referral Services 83

Inpatient sexrvices: Mental health, mental retardation 49
Institutional sk.ll training 69

Instructional Materials and Resource Center: 79
Intake Process 41, 47, 63, 71, 74, 80

Intensive Treatment or Intermediate Care Programs 51
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Interagency Coordinating Council 4
Intermediate Care Facility/Geriatric: 49
Intermediate Care Facility/Mentally Retarded: 49
Interpreters 83

Interpreter and note-taking services for the deaf 43
Interpreter services and note-taking services for the deaf 95
Interpreter Sexrvices: 83

IWRP 27

Job coumseling 69

Job development 70, 74

Job follow-up sexvices 43

Job placement 73

Job referral/job placement: 72

Job search assistance 69

Job Seeking Skills Program: Throughout most of Virginia 45
Job Training Partnership Administration 68
Iead agency 25

Lead Agency Transfer 29

Ieast Restrictive Envirorment (IRE): 149

Legal guardians(s) 23

legislative and Program Evaluation: 83

leisure Activities: 109, 112, 114, 116

Letter to parent(s) 23

Literacy training and bilingual training 70
LT 19

LTIT Member Identification 20

LITT Training 20

Iocal Educational Agency (IEA): 149

Iocal Interagency Transition Teams 19

Iocal special education advisory board 21

Low Vision Sexrvices: 78

Maintenance and transportation 43

Medical Facilities: 65

Medical specialties, including physical, neurology, internal 45
Medical/Surgical: 49

Mentally ill/mental disorder: 149

Mentally retarded: 149

Mithaug 159

Model 19

Monitoring 28

Monitoring/Client Tracking 28
Multihandicapped: 150

Native language* 150

Needs-based payments 70

Night blindness 76

Occupational goal 26

Occupational Placement Servi.e: 62
Occupational Therapy 46

Occupational therapy: 150
Occupational-Technical Education: 60

On Line (news letter) 57

On-site industry-specific training programs 70
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On-the-job training 69

Orientation: Each new student admitted to a commnity college 61
Orthopedically impaired: 150

OSERS programming for the transition of youth 159

Other health impaired: 150

Outpatient and Case Management Services: 50

Outpatient evaluations, therapy, treatment, and mobile visits 46
Outpatient services 50

Outreach 69

Outreach: 84

OVERVIEW OF PROJECT VAST 99

Parent camseling and training: 151

Participant Identification and Selection 22
Participant Sel-ction 23

Participant/Par :nt Recruitment 23

Participating a' ancy: 151

Person who cannc™ speak: 151

Personally identiiiable data: 151

Physical and mental restoration services 94

Physical education: 151

Physical Therapy 46

Physical therapy: 151

PIC 69

Placement change: 151

Placepent in suitable employment: Job placement 94
Poole 159

Post-employment services 94

Postsecondary Education/Rehabilitation Transition 5
POSTSEQCONDARY EDUCATION/TRAINING 141
POSTSECONDARY GOALS 141

Pre-apprenticeship programs 70

Pre-employment services 73

Pre-Vocational Services 46

Preparatory Programs: 61

Prevention and Early Intervention Services: 52
Primary Care - Substance abuse rehabilitation services 51
Primary Services 78

Private Industry Council (PIC) 69

Problem Solving/Mediation Procedures 29

Procer*wres for Acquiring Interpreter Services 84
Proficiency testing - clerical fields: 72

Program change: 151

Programs of advanced career training 69

Project PERT 5, 89

Project PIACEMENT 5, 91

Project Reports 28

Project STEER: Prcject STEER (Stimulate Transition to Employm 80
Project TIE: Transition into Employment 5

PROJECT VAST TRAINING PACKAGE 96, 97, 99, 100, 102, 104, 106

|
PARTICIPANT CONSENT AND REIFASE OF INFORMATION FORM 136, 137
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Virginian Registry of Interpreters 83
Psychological interview: 114

Psychological services: 152

PHIIOSOPHY GAME 102

Project Advisory Comnittee 16

Rehabilitation - Programs for mentally ill 50
Public agency: 152

Public expense: 152

Public Iaw 98-199, 1

Reader services, rehabilitation teaching services 95
Recipient: 152

Recreation: 152

REFERENCES 159

Referral to service agencies 74

Referrals to DRS for VEC applicants with disabilities 73
Regional Grants and Contracts 55
Rehabilitation Engineer and Adaptive Equipment Specialist 46
Rehabilitation Engineering Services: 44
‘Rehabilitation Nursing services 46
Rehabilitation Research & Training Center 5
Rehabilitation Teaching Services: 78

Related Services 35

Related services: Transportation 152

Remedial education and basic skills training 69
Representative Agency 140

Residence Requirements 60

Residential Respite/Emergency Shelter 52
Residential services 95

Residential Services: 51

Residential vs Conmiting Problems: 65

Rights of handicapped persons 34

RRIC S

School Health Services: 153

Screening procedures 34

Screening: 153

SDA 69

Section 504: That section of the Rehabilitation Act of 1973 153
Seizure: 153

Seriously emotionaily disturbed: 153

Service Delivery Area (SDA) 69

Sexrvices for the Deaf and Hearing Impaired: 44
Services to members of a handicapped individual's family 94
Severe handicaps 154

Severely and profoundly handicapped: 153
Skilled Nursing: 49

Social History: 108, 111, 113, 116

Social Services: 78

Socioceconaomic background 22

Sociological services: 154

Special education 5, 32

Special education: 154

Special Programs 38
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Special Programs Eligibility 37

Special Services 73, 79

Special Student Services: 63

Special: 154

Specialized Programs and Services 44

Specialized Regional and Community Services: 61
Specialized surveys 69

Specific learning disability: 155

Speech and language impaired: 155

Speech impaired: 155

Sponsored Placements 52

Standardized reports 28

State Council of Higher Education for Virginia 54
State Interagency Transition Task Force (SITT) 16
State Special Education Advisory Camnittee (SSEAC) 11
State System of Supportive Employment 5

Status Study 159

Status Study of .Transition~l Services for Disabled Youth 9
Strength Deployment Inventory for each LITT member 104
Student Development Services 61

Student Financial Aid: 62

Student follow-Up: 62

STUDENT SELECTION 138, 139

Summer Adjustment Program: 80

Summer Program for Undergraduates 56

Supervised Apartments - Programs operated or contracted by CSB 5.
Supported employment services 43

Supported Living Arrangements - Innovative residential 52
Supported or Transitional Employment 51

Supportive services 70

Surrogate parent: 155

Survey to identify vocational education 159

Survey to Identify Vocational Education Programs and Services 11
Targeted Jabs Tax Credit (TJTC): VEC 73

TEAM BUIIDING 104

Team chair 27

Technology Education 38

Telecammumnications, sensory and other technological aids 95
Testing: A comprehensive testing program 61

Testing: Individual evaluation procedures 155

The Adult High School Diplara Program 41

The Americanization Instructional Program 41

The English as a Second Language (ESL) 41

The General Education Development (GED) 40

The Governor's Employment and Training Department 68
The ICD survey of disabled Americans: 159

The Written Transition Program 27

Therapeutic Commnity 51

Tindall 159

wracking system 29

Trade and Industrial Education 38

Training and Technical Assistance: 83
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Training programs operated by the private sector 69
Transfer Counseling: 62

Transfer of lead agency responsibility 27, 29
Transition Planning 25

Transition program 27

TRANSITION PROGRAM GUIDE 140

Transition team 26

Transiticial employment services 94

Transitional objectives 26

Transitional Service Implementation 28

Transportation 35
tion 94

VAST Resource System 17

VOCS Colleges with Special Services Projects 67
VDLHH 82

Vending Facilities: Blind and visually handicapped 79
Veterans Assistance: 63

Veterans Service 72

Virginia Cammnity College System 59

Virginia Department for the Deaf and Hard of Hearing 82
Virginia Department for the Visually Handicapped 75
Virginia Department of Education 32

Virginia Department of Mental Health, Mental 48
Virginia Department of Rehabilitative Sexvices 42
Virginia Employment Conmission 72

Virginia Council on Vocational Education (VCVE) 11
Virginia Industries for the Blind 79

Virginia Plan 58

Virginia Public School Division 159

Virginia Rehabilitation Center for the Blind: 79
Virginia Scholars Program 57

Virginia Spinal Cord Injury System 46

Virginia student Transition Program 56

Virginia Transfer Grant Program 56

Virginia View 58

Virginia's Integrated Transition Approach Through Leadership
Visually handicapped: 155

Vita Bank 56

VITAL 5, 9, 88

Vocational and other training services 94
Vocational Assessment: 117

Vocational Education 36

Vocational education: 155

Vocational evaluation 43

Vocational exploration 70

Vocational History: 109, 114, 117

Vocational rehabilitative services 42

Vocational special program 38

Vocational Training 46
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Volunteer Services: 78
Ward of the state: 156
Wwill, M. 159
Woodrow Wilson Rehabilitation Center:
Work experience 70
Work habits 69
168
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